Columbus State University

CSU ePress
Theses and Dissertations

Student Publications

Fall 8-23-2021

The Effects of Entrepreneurial Education on Haitian Entrepreneurs
of the BEL Initiative Program
Ronald Cetoute

Follow this and additional works at: https://csuepress.columbusstate.edu/theses_dissertations
Part of the Higher Education Commons

The Effects of Entrepreneurial Education on Haitian Entrepreneurs of the BEL
Initiative Program
By Ronald L. Cetoute

This dissertation has been read and approved as fulfilling the partial requirement for the
Degree of Doctor of Education in Curriculum and Leadership

Dr. Parul Acharya
Chair and Methodologist

Jennifer M Lovelace, PhD
Director, Doctoral Program in
Education

Dr. Eric Spears
Committee Member

Brian Tyo, PhD
Director, COEHP Graduate Studies

Dr. Victor Salazar
Committee Member

Deirdre Greer, PhD
Dean, College of Education and
Health Professions

The Effects of Entrepreneurial Education on Haitian
Entrepreneurs of the BEL Initiative Program

By
Ronald L. Cetoute

A Dissertation Proposal
Submitted in Partial Fulfillment of the Requirements for
The Degree of Doctor of Education
Higher Education Administration

Columbus State University
Columbus, GA

August 2021

© 2021 Ronald L. Cetoute All Rights Reserved
iii

DEDICATION
This dissertation is dedicated to my wife, Allison J. Sterling, my mother and father,
Almaide and Lumodeste Cetoute. I also dedicate this to my siblings, Yvette, Lucy,
Limany and Stephannie. Further, my 12 nieces and nephews who represent a new
generation. Most importantly, I honor the Most High God in all that I do.

iv

ACKNOWLEDGEMENTS
This journey towards a doctoral degree has been one of the most interesting times
in my life. With so much happening, both good and challenging things in relation to my
personal life, historical world events relating to social justice, economics and even a
pandemic, we have learned to weather storms and will continue to live our best lives.
I want to thank and acknowledge Dr. Parul Acharya for stepping in as my
committee chair and pushing me to hold my work to a higher standard. I appreciate you
responding to my many emails and even willing to get on a call when I didn’t seem to
understand things. Thank you for leading the committee and for your commitment to
education.
I also want to acknowledge Dr. Eric Spears who joined the committee with
excitement upon hearing the topic. Following your international work has been an
inspiration for me to continue my efforts on an international scale to serve humanity.
Of course, I cannot forget Dr. Victor Salazar, who is not just a professor, but a life
teacher. Thank you for the many meetings and conversations and unselfishly pouring into
me during this whole process. I appreciate you always talking to me as if it was your
“Last Lecture” and reminding me that life is so much more.
Lastly, I would like to acknowledge Saurel Quettan, who inspired me to launch
BEL Initiative, Geordache Michel who assisted in this research, the great entrepreneurs
of Haiti who participated in the program, and those I have met along the way. There are
countless stories of inspiration and challenges that empower this research and empower
me as an individual. I thank the Most High God for all of you and the opportunity for
this research.
v

ABSTRACT
Entrepreneurship is seen as a vehicle to improve the economy of communities and
countries. BEL Initiative is a program that provides entrepreneurship education and
resources to entrepreneurs based in Haiti. The program supports the ecosystem in Haiti
with the intention to contribute to Haiti’s economy through education and promoting
investment. Though the program seems to be helping educate entrepreneurs, what effects
do participants of the BEL Initiative have on the Haitian economy? What do they take
away from the program? Furthermore, what concepts and information are they able to
apply in Haiti’s business environment from American influenced entrepreneurship
education?
The conceptual framework of the study integrates components of the “Enterprise
Education Model” (Gibb, 1993) which helps replicate enterprising behaviors and
attitudes. This study used a qualitative phenomenological case study research design to
gather data and assess the findings on the effects of the program. Study participants
included 11 entrepreneurs who took part in the BEL Initiative program and launched a
company before or after participating in the program. Data was collected through semistructured interviews, which were then transcribed from voice to text. Initial coding was
used to code interviews, which were eventually grouped and themed into five major
themes. The findings indicate that participants of the program were able to apply much of
what they learned in Haiti’s business environment despite the influence of American
business culture on the education and curriculum. However, one area subject that was
difficult to apply in the Haitian business environment, was raising capital or funds. The
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results serve as implications for government, educational institutions and nongovernmental organizations that administer entrepreneurship education programs.
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CHAPTER I: INTRODUCTION
Haiti is a country in the Caribbean that currently deals with economic issues such
as high unemployment, political instability, high imports compared to its exports, and
lack of capital investments (U.S. Department of Commerce, 2018). Like many
communities in both developing and developed countries, many believe that
entrepreneurship is key to improving a country’s economy. Saurel Quettan, President of
the Georgia Haitian-American Chamber of Commerce, Inc. and Dimy Doresca, Director
of the Institute for International Business at the University of Iowa, believe that
supporting entrepreneurs in Haiti will positively impact local communities within the
country (S. Quettan, personal communication, July, 2019). Both Mr. Quettan and Mr.
Doresca have both assisted with administering the Business Entrepreneurship and
Leadership (BEL) Initiative program, which will be discussed throughout this research
project.
Universities, governments, and communities support entrepreneurship education
(EE) and the building of entrepreneurial programs and initiatives (Acs, Estrin,
Mickiewicz, 2018; Hernandez-Sanchez et al. 2019). For example, The University of
Iowa’s John Pappajohn Entrepreneurial Center (JPEC) established a program named
Venture School where currently enrolled students at the university spend seven weeks
receiving entrepreneurial training (University of Iowa, n.d.). University of Georgia’s
Terry College of Business offers an undergraduate certificate in entrepreneurship
(University of Georgia, n.d.). Several colleges and universities across many different
countries now offer courses or programs related to entrepreneurship. However, it is
important to note that colleges and universities are not the only institutions that offer EE.
1

Hernández-Sánchez, Sánchez-García and Mayens (2019) touch on the issue that scholarly
research and studies related to EE typically do so in the context of higher education.
Addressing EE in the higher education framework can limit the essence of
entrepreneurship education and the field of entrepreneurship because the field has not
been fully established and adopted into the curriculums of most institutions of higher
education. For example, the common learning modes in higher education do not naturally
create an environment where entrepreneurship can be effectively taught. This will be
discussed later through Allan Gibb’s Enterprises Education model. Governments, nonprofit organizations (NGOs) and even religious organizations have organized
entrepreneurial programs. For instance, the United States Department of State funds
programs like the Young Leaders of the Americas Initiative (YLAI), which brings young
entrepreneurs from Latin America and the Caribbean to the U.S. for five weeks and
provides them with training in leadership and entrepreneurial skills. (YLAI, n.d.). In a
similar fashion, the Young African Leaders Initiative (YALI), also supported by the U.S.
Department of State, has Regional Leadership Centers in Africa that focus on business
and entrepreneurship. The organization also launched, YALI Entrepreneurs, which has
the intention of helping African people bring their ideas into actual existence (Young
African Leaders Initiative, n.d.).
The BEL Initiative was organized in 2017 as a program under Georgia HaitianAmerican Chamber of Commerce, Inc. (GAHCCI) based in Atlanta, Georgia. The
original name of the program was B.E.L. Initiative which spelled out Business,
Entrepreneurship, and Leadership Initiative. However, as of October 2019, the name of
the program changed and removed the acronym to re-brand simply as BEL Initiative.
2

BEL has the same pronunciation as the word bell. The program annually brings
entrepreneurs from Haiti to the United States and provides them with structured training
for two to three weeks on subjects surrounding business, entrepreneurship, and
leadership. Though there are similarities in the program structure when comparing it to
YLAI and YALI, there are also differences such as BEL’s current focus on one country
(Haiti), rather than several like YALI and YLAI. Further, the program’s objectives and
goals are more focused and tailored towards the conditions of Haiti versus others, who
may have a broader approach to their educational methodology since they serve
populations from several different countries simultaneously.
Problem Statement
The idea that entrepreneurial activity in the Caribbean is key to creating economic
growth (Organization for Economic Co-operation and Development, 2019) leads to the
assumption that having entrepreneurial education programs geared specifically towards
entrepreneurs in Haiti, would have a positive impact on Haiti’s economy.
Entrepreneurship has been identified as a key activity to improve Haiti’s economic state.
(Gowreesunka and Seraphin, 2016). Many organizations such as universities, chambers
of commerce, and governmental organizations have taken the initiative to provide
entrepreneurial education within their own communities. For example, Georgia Institute
of Technology launched the Haiti Solar Initiative to teach entrepreneurs in Haiti about
Solar Energy and encourage them to consider creating a business within that industry
(Haiti Solar Initiative n.d.)
Under the same belief, the BEL Initiative program was organized under the
Georgia Haitian-American Chamber of Commerce, Inc. to deliver entrepreneurial
3

education, cultural and business exposure, and resources to entrepreneurs from Haiti.
However, there is little formal research on the effectiveness, including post-program
enterprising behavior, participants’ perspective, and resourcefulness of such programs.
Therefore, it is important that a case study is conducted of the BEL Initiative program to
explore and understand these components. Such research can help understand what kind
of positive impact or changes may be needed for programs with a similar structure who
provide entrepreneurial education. Further, there seems to be a gap in current research of
the practicality of American entrepreneurship education on Haitian entrepreneurs based
in Haiti.
Purpose Statement
This qualitative case study will explore and evaluate the experience of past
participants of the BEL Initiative program. The study will also study what program
participants gained from receiving entrepreneurial education in the United States while
attempting to gain insight of what aspects of American entrepreneurial education was
practical for them in Haiti. Data will be collected through in-depth interviews with
previous participants of the BEL Initiative program.
Research Questions
For this study, the research questions were:
1. How did entrepreneurial education affect Haitian entrepreneurs who
participated in the BEL Initiative program?
This first question focused on exploring what program participants learned,
behavioral changes. and resourcefulness attained from the program. Resources could
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include mentors, investment/funding, partnerships, or connections to key individuals who
they thought could assist them or their businesses.
2.

How was the entrepreneurship education provided by the BEL Initiative
applicable to running a business in Haiti for program participants?

The second research question attempts to explore what aspects or components of the
program was relevant or practical to participants since their home and business operations
are in Haiti. The received training was highly influenced by U.S. business culture and
education.
Conceptual Framework
Part of the framework in this study is derived from the Enterprise Education
Model (Gibb 1993). In this model, Gibb, (1993) cites as evidence, that a mixture of three
components within the model will replicate enterprising behavior and attitudes. To create
enterprising or entrepreneurial learning, Gibb (1993) incorporates these three
components: “
1. “The essence of enterprises into the classroom environment”
2. A task structure for learning under conditions of uncertainty
3. An enterprising teaching mode” (Gibb, 1993, p.22)
The model represents the type of environment similar to the learning environment
that BEL Initiative provided for participants during the program. Using this model with
slight adjustments, this framework provides a view of what kind of entrepreneurial
education is provided by BEL Initiative and guided the interview questions that should be
asked to participants.

5

“The essence of enterprises into the classroom environment” is defined as an
environment where students embody the intrinsic nature of enterprise or
entrepreneurship. Gibb (1993) provides this description; an environment where
participants feel they have ownership, freedom to make mistakes, explore ways to solve
problems, and some informality. This type of environment requires some level of
freedom and flexibility so the participant can feel they have some control. By providing
this type of environment in the BEL Initiative program, participants are expected to make
progress in finding solutions and strengthening their ideas or businesses. For this study
the researcher added concepts, ideas, and influence of U.S. business culture and
entrepreneurial education to this component.
For “task structure and learning under uncertainty”, Gibb’s (1993) approach to
this component geared towards creating a project management task for the students to
simulate an entrepreneurial endeavor through such tasks like finding materials and
suppliers, create customer awareness, hire and fire labor, meet competition, etc.
Entrepreneurs of the BEL Initiative program may have already launched some
entrepreneurial business or project and have probably been involved with such tasks. This
component will be adjusted to include BEL Initiative participants carrying out tasks or
methods that were taught to them during the program and attempting or implementing
what was taught. This will still include simulated tasks though.
The third component focused on a teaching method that the teacher or facilitator
uses to deliver the information to the student in a manner that encourages enterprising
behavior. As Gibb (1993) mentions, a healthy learning and enterprising environment
would allow students to have a sense of ownership, while providing a space where there
6

is flexibility and freedom to make mistakes. Simulation and learning by doing is an
important aspect in this component. This means to select a method that is more informal
and does not depend on a formal didactic method of instruction. Gibb’s Enterprise
Education model represents one of the strategies utilized by the BEL Initiative program
administrators to provide effective entrepreneurship education.
The revised version of the components from Gibb’s Enterprises Education Model to fit
this study were:
1. The essence of U.S. business culture and education into the classroom
environment
2. A task structure for learning under conditions of uncertainty
3. An enterprising teaching mode
Figure 1 shows the conceptual framework of the study. The framework begins
with the BEL Initiative program selecting qualified, Haiti-based entrepreneurs while
simultaneously establishing a curriculum that includes the Enterprise Learning Model and
influenced by U.S. business culture and entrepreneurial education. Some of the minimum
requirements of the program are the participant’s company must be based in Haiti, the
participant must be at least 18 years old and eligible to receive a United States B-1/B-2
visa issued by the United States (BEL Initiative, n.d.). The curriculum is then executed as
students matriculate through the program in the United States while connecting to
resources that can assist with their businesses. Participants end the program with a pitch
event where they pitch their businesses or ideas to an audience of businesspeople,
supporters, and potential investors. Once participants complete the program, they would
then have knowledge, training, enterprising attitudes, and resources at hand. When
7

participants return to Haiti, what they have taken away from the program is housed in the
bottom right rectangle. The bottom left rectangle represents how participants may or may
not have found the entrepreneurship education applicable. Though there are several
concepts and models within the entrepreneurship education that can be used in different
countries and environments, successful implementation of certain concepts and theories
may vary in different environments. For example, the 2019 cohort of the BEL Initiative
was introduced to the Lean Startup Methodology which focuses on the building of a
business through evidence-based research to reduce risks for startups. The methodology
was introduced to the business world by American Entrepreneur, Eric Ries, in 2008. The
model has also been adopted by the National Science Foundation as a research method
within the science and technology field (Blank, 2013). The method has proven to yield
effective results within the United States with companies such as DropBox, Grockit and
Votizen (The Lean Startup, n.d.). The method was also added to the curriculum of the
2019 BEL Initiative program. Though the method has proven effective in the United
States, did BEL program participants perceive the method as applicable in Haiti? The
BEL Initiative program was organized and tailored for entrepreneurs in Haiti, however, it
is important to know that the program’s curriculum is influenced by American business
culture which may pose a conflict on its practicality in a different country.

8

Figure 1. Bel Conceptual Framework Graphic
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Methodology Overview
Research Design
The field of entrepreneurial education is relatively young, and theories are still
being formed and tested. Researchers (Creswell & Creswell, 2018; Morse, 1991) support
the idea that qualitative research is used to examine a subject or matter when little is
known about concepts and theories. Further, a component of the research explored
experiences and perspectives from the research subjects. For this research, a qualitative
phenomenological case study research design was used. Some researchers (Ravitch &
Carl, 2016; Mack, Woodson, MacQueen, Guest, Namey, 2005) agree that qualitative
research gathers information on a group or person’s views, thoughts, opinions and
behaviors, and how they experience the world or phenomena within that research.
Understanding the perception and experience of the research participants in the program
also fits into the definition of phenomenological research. The Sage Encyclopedia of
Qualitative Research explains “phenomenology is the reflective study of pre reflective or
lived experience” (pg. 614). This definition supports the reasoning for selecting this
methodology.
The research inquiry was on the BEL Initiative program. A case study was an
appropriate method to gather data. Researchers (Yin 2014; Ebneyamini and Moghadam,
2018) explain that case studies are used to answer how and why questions. While giving
an example of when a case study should be used on a program, Yin (2014) explains “But
if you needed to know, “how” and “why” the program had worked (or not), would lean
towards a case study or field experiment” (Yin, 2014, p.11). Ebneyamini and Moghadam
(2018) also point out that if the phenomenon is not yet understood, a case study would be
10

appropriate. Because programs structured like the BEL Initiative and its impact are still
not well understood and understudied, the program lends itself to be qualified as a case
study. Furthermore, though other programs may be similar, they tend to have different
program objectives from the BEL Initiative.
Participants Characteristics
Participants for this research were selected from all cohorts of the BEL Initiative
program. 11 participants were recruited for the research. The research group consisted of
both men and women who resided in Haiti at the time of participation in the program. All
participants were residents of Haiti at the time of the program. The selection criteria for
research participants were:
•

Must have been selected and participated in the BEL Initiative program

•

Must have been operating a business before the program

•

Or must have launched or attempted to launch a business after program
completion

Data Collection
To recruit participants, invitations explaining the purpose and objective of the
research were sent via email. The invitation request for former program fellows to
participate in this study. An online informed consent form was sent to complete and sign
once they agreed to participate in the study. Participants also had the option to request a
translated copy of the online informed consent form into Haitian-Creole. Data collection
commenced in February 2021 and was completed by June 2021.

11

Instrumentation
In-depth interviews were conducted with past program participants to collect data.
Questions asked during the interviews explored the participants’ experiences surrounding
their enterprising behavior, business acumen, resources, education, and experience using
the knowledge/resources after their return to Haiti. The questions were based on topics
and activities that took place during the program. The interview questions were grouped
into three categories; classroom learning, exposure learning, and learn by doing. Below
are a few examples of questions that were be asked within each category.
Classroom Learning: What are some topics you remember being taught?
Exposure Learning: What are some things you learned during site visits?
Learn By Doing: How do you think the business pitching preparation helped you?
Interviews are expected to last between 20 to 60 minutes for each participant. The
interviews were be conducted and recorded using Zoom Video Conferencing.
Data Analysis
The recording of each interview was transcribed. To analyze the data, coding and
theming were utilized based on Saldana’s (2009) coding methods. NVivo was be used to
analyze the interview transcripts.
Delimitations and Limitations
This study was chosen due to the observation of many foreign entrepreneurs
taking advantage of entrepreneurial education programs based in the United States. The
entrepreneurial ecosystem in the United States has contributed to the development of the
country’s economy. However, the study explored how and what entrepreneurs walk away
with after participating in such programs. To that end, this limited the study to the
12

examination of one entrepreneurship program, the BEL Initiative, which focused on
Haiti-based entrepreneurs. A qualitative case study was chosen because the impact of the
program is unknown and needs to be explored. A quantitative approach was not
considered due to the newness of the BEL Initiative. A quantitative approach would have
been more fitting if the research were focused on measuring the actual intent of
entrepreneurs after the program. Instead, the study gathered data from the entrepreneurs’
experiences, perceptions during and after the program. Entrepreneurial education
provided by the BEL Initiative program was not limited to experiences within the formal
classroom setting, but also the interactions, observations, experiences with others outside
of the classroom, which are just as important. In this study, enterprise education and
entrepreneurship education were used interchangeably.
Some limitations of the research are that the program is still young and naturally
limits the number of participants that can be interviewed. The program started in 2017
and has had three cohorts totaling up to 24 graduates of the program. The 2020 cohort
was set to have 24 participants, which would have increased the number of potential
subject participants to 48. However, due to the coronavirus pandemic which triggered
nationwide shutdowns in both Haiti and the United States, the BEL 2020 program was
postponed to summer 2021 for the safety of participants, and to limit the spread of the
virus. The program was set to take place from July 2020 to August 2020. This was not
necessarily a disadvantage when carrying out a case study though. The program has also
grown, expanded and increased the number of participants each year which could
contribute to the different experiences across cohorts. For example, in 2017 the program
launched with four entrepreneurs. In 2018, the cohort grew to nine entrepreneurs. By
13

2019, the program brought in 11 entrepreneurs. Experiences in smaller and larger groups
could possibly vary.
Another limitation of the study is that the researcher is also the program director
and co-founder of the BEL Initiative program. This means certain strategies and methods
of collecting data were implemented to avoid personal bias. For example, the researcher
did not interview participants directly, but had a researcher unaffiliated with the program
to interview participants. Another researcher was involved to assist with data analysis to
ensure that the primary researcher could be objective and subjective in appropriate areas
of the research.
Definition of Terms
•

Enterprising: The state of acting independently on your own initiative, actively
seeking to achieve goals, flexibility responding to challenges, coping with and
enjoying uncertainty, taking risky actions in uncertain environments, solving
programs/conflicts creatively, opportunity seeking, commitment to make things
happen and persuading others. (Gibb, 1993, p.14).

•

Entrepreneurial: “Having to do with creation and development of economic
ventures: of, relating to, characteristic of, or suited to an entrepreneur” (MerriamWebster, n.d.)

•

Entrepreneurship: “The process of creating something new with value by devoting
the necessary time and effort, assuming the accompanying financial,
psychological, and social risks, and receiving the resulting rewards” (Hisrich,
Peters, Shepherd, 2005, p.8)
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•

Entrepreneurship Education/Enterprise Education: Education or training which
provides knowledge, skills, and the development of personal attributes to prepare
and train people who currently are or aspiring to become entrepreneurs. (Gibb,
1993)

Significance of the Study
Entrepreneurship education has different benefits for communities. In a report by
the Kauffman panel titled Entrepreneurship in American Higher Education, the report
highlights four considerations on “Why entrepreneurship belongs in college”; 1. To be
successful in a global economy, 2. A growing number of colleges are adopting
entrepreneurship, 3. Universities already participate in entrepreneurial activity, 4.
Entrepreneurship fulfills many goals of undergraduate education in the U.S. (Kauffman,
2008). Further study from Grecu and Denes (2017) found that entrepreneurship education
is significant for new college graduates in today’s economy where simply learning a
subject matter may not be enough. The researchers believe that entrepreneurship
education gives students skill sets such as problem solving and planning while giving
them the confidence and knowledge to act on opportunities and take risks.
This study served as scholarly research that programs can use to become more
effective by adjusting what needs to be taught in the field. For example, many
universities teach entrepreneurial education in a manner that simply delivers the
knowledge with no focus on the actual outcomes (Amadi-Echendu, Phillips, Chodokufa,
Visser, 2016). Effective entrepreneurial education should be more practical. Nursing
majors, medical students, or early childhood education students typically have some form
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of simulation or hands-on experience. Similarly, entrepreneurial education at universities
should include real-life or simulation environments for better learning outcomes.
This study dealt with foreign entrepreneurs who partake in an entrepreneurial
program which takes place in the United States. The program is heavily influenced by
American entrepreneurial education with the assumption that such knowledge is relevant
and can be effectively used in other countries. The U.S. Department of State funds
similar programs such as the Stevens Initiative, Young African Leaders Initiative, Global
Undergraduate Exchange Program in Pakistan, and the Young Leaders of the Americas
(YLAI), geared towards the Latin American and the Caribbean. Similarly, BEL Initiative
operates with the expectation that the education and resources provided to these programs
in the U.S. will have a positive impact. For the 2020 year, it would cost nearly $50,000 to
sponsor 20 participants from Haiti for the BEL Initiative program. As you can imagine,
the cost rapidly increases with more participants. That said, program administrators can
use such research to help gauge if the programs are achieving their objectives and if they
are getting some return on investment. Further, the U.S. Department of State, has
awarded the BEL Initiative a grant for its 2020 program to continue support for such
exchange programs. The research aimed to explore what participants learn from the
program, what participants value about the program, and the program’s effectiveness.
Finally, the study is of importance for participants of the BEL Initiative program
because of its direct relationship to help improve the livelihood, community, and
economy of their country. Participants of the BEL Initiative are informed and reminded
that they must return to their country to implement what they have learned to help their
communities prior to being admitted to the program. This aspect is of great importance as
16

the program also aims to reduce the “brain drain” effect in Haiti and aids in the
development of the country. It is important for the program administrators and
stakeholders to understand and explore what aspects of the program should be expanded.
Also, how, if, and why the program is helping to equip participants towards their own
goals and program mission.
As a doctoral student and researcher, this study has personal importance to me
because of my ethnic ties to the country of Haiti. As a Haitian American born in the
United States and growing up in a Haitian community, I have watched my parents and
people within the community give back to assist the country. I have adopted a similar
behavior, but in an aspect that includes education and business. Being privileged to
receive an education in the United States and having many different cultural experiences,
I see the possibilities of how education can empower and develop countries like Haiti.
Furthermore, education using practical skills to improve the economic environments
within different communities in Haiti are of importance to me. Observing and learning
how entrepreneurship positively impacts a country’s economy is a major component of
reaching back to help others. Moreover, it is woven into the BEL Initiative. Lastly, it is
part of my commitment to ensure that as I give back to humanity, I do so in a manner that
is effective and unselfish.
Summary
Studies showing that entrepreneurship has a positive impact on a community or
country’s economy have played a role in universities and non-university institutions
developing and supporting entrepreneurship education (Kauffman, 2008; HernándezSánchez, Sánchez-García and Mayens, 2019) For example, the Georgia Tech Advanced
17

Technology Development Center (ATDC) who mainly focuses on technology
entrepreneurs, successfully incubated companies like “Mindspring (now part of
Earthlink, Trans Nexus, and Blinq Media”. ATDC also boast the economic impact on
their webpage mentioning they “attracted 2.5 billion in investments, generated 1.3 billion
in revenue, and created more than 5,500 jobs” (Advanced Technology Development
Center, n.d.) Non-university institutions like the Georgia Haitian-American Chamber of
Commerce lead programs like the BEL Initiative. The program was formed with the
intention of providing entrepreneurship education to Haiti-based entrepreneurs and
supporting the entrepreneurial ecosystem in Haiti, while contributing to the economy of
the country in a helpful way. However, the study seeks to answer two questions:
1. How did entrepreneurial education affect Haitian entrepreneurs who participated
in the BEL Initiative program?
2

How was the entrepreneurship education provided by the BEL Initiative
applicable to running a business in Haiti for program participants?

To understand and answer these research questions, the researcher conducted a
qualitative phenomenological case study and utilized methods such as interviews to
gather data. Further, the study provided needed literature for developing countries like
Haiti who can utilize entrepreneurship as a tool to improve their economy.
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CHAPTER II: REVIEW OF THE LITERATURE
This literature review will begin with a brief historical background about the
country of Haiti, mainly in relation to the country’s economic state. The historical
background is then followed by the section asking the question, “What is Entrepreneurial
Education?” Literature from different research and resources are reviewed to show the
diversity on the topic and lead to the definition used for this study. The literature review
then proceeds to discuss current entrepreneurship education and general education
provided in Haiti. In the subsequent section, we then connect the previous information to
the conceptual framework of BEL’s entrepreneurship education and how it was derived.
The next section assesses the recommendations and different strategies from researchers
on how to evaluate entrepreneurship education programs. This section helps to guide how
the researcher of this study should go about answering the research questions. After this
section, the review lists different entrepreneurship programs based in Haiti and the
United States. The review concludes with a concept analysis chart of the literature and
relevant points.
Literature was pulled from different databases such as EBSCO, ERIC, Semantic
Scholar, and GoogleScholar. Some search terms used to find relevant research included
entrepreneurship education, foreign exchange programs, entrepreneurship in Haiti,
education in Haiti, entrepreneurship program evaluation, entrepreneurship in developing
countries, Young African Leaders Initiative (YALI) and Young Leaders of the Americas
Initiative (YLAI). Much literature was uncovered on the topic of entrepreneurship.
However, due to the specificity of the topic of entrepreneurs from Haiti in the BEL
Initiative program, search terms were broader. There are no published articles or research
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of BEL Initiative in the aforementioned databases. The uniqueness of the topic also
warranted research from databases of organizations who regularly publish research on
similar topics such as Organisation for Economic Cooperation and Development
(OECD), International and Exchange Board (IREX), Kaufmann Foundation, and U.S.
government websites.
About Haiti
The Republic of Haiti is located on the island of Hispaniola and shares the island
with its neighboring country, the Dominican Republic. Haiti occupies the western third of
the island and is situated in the northeast Caribbean between Puerto Rico to the east and
Jamaica and Cuba to the west (DesRoches, Eberhard, Rix, 2011). The country has a
population of about 11 million (World Bank, n.d.) and the capital is Port-au-Prince. Most
people live within the Port-au-Prince metropolitan area. The island was originally
occupied by the Taino Indians before Christopher Columbus arrived in 1492. However,
the Taino population mostly disappeared within 25 years due to enslavement, massacre
and disease after Christopher Columbus and other colonist arrived. (Schimmer, n.d.). At
one point, the island was being claimed by both Spain and France, but disputes between
the two led to the splitting of the land where France claimed the portion of the island
which was named Saint Domingue, but is known as Haiti today. The French participated
in the slave trade and brought slaves from Africa and established lucrative sugarcane
plantations. Saint-Domingue became one of the richest and most profitable colonies in
the world producing most of Europe’s sugar and coffee.
However, profiting off the backs of enslaved Africans would come to an end
when both free and enslaved blacks came together and revolted against the French in
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what is known as the Haitian Revolution. The Haitian Revolution started in 1791 shortly
after, and partly inspired by the French Revolution in 1789 (Brown University, n.d.). The
revolution is when Haiti made its mark on world history by becoming the first Black
Republic through a successful slave revolt and becoming the second republic in the
Americas after the United States. The revolt took many by surprise, especially at a time
when enslavement of Africans for economic gain was common practice. Countries such
as Spain, Portugal, Netherlands, England, and the United States, at the time, were
actively involved in the Trans-Atlantic slave trade system (Stenou, 2004). France and the
United States would not recognize Haiti as an independent country until 1862. Especially
since it inspired African Americans and other enslaved populations, which posed a threat
to their slave-driven economies (The University of Kansas Institute of Haitian Studies,
n.d.). As a result of Haiti gaining their freedom and independence in 1804, France forced
Haiti to pay over $21 billion (the estimated equivalent today, 2021) to avoid military
invasion, retribution, or attempts to recolonize the newly liberated country. The payment
to France lasted up to 1947 (Henochsberg, 2016). Such debt naturally made it difficult for
Haiti to develop as a country (Henochsberg, 2016).
Post-revolution, the country attempted to maintain its reputation as a leading
exporter and producer not only in the Caribbean, but the world. However, the war did not
yield much time for the newly independent country to pick up where it left off
economically during colonization. The country was not able to maintain these products as
profitable exports. (Henochsberg, 2016). Some of Haiti’s top exports in early postcolonization included sugar, coffee, logwood, cacao, and cotton (Henochsberg, 2016).
Today, some of the top exports include apparel, essential oils, fruits and nuts, and seafood
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(U.S. Department of Commerce, 2018). Further, the country also felt the negative
impacts of an unstable government from coup d'états, external country occupations, and
dictators. Current day Haiti deals with economic woes related to unemployment, political
uprisings, exportation and lack of foreign investment (U.S. Department of Commerce,
2018).
The country has also suffered from natural disasters which shapes the condition
of the economy today. The January 12, 2010 Haiti Earthquake was one the most
damaging disasters to modern day Haiti. These natural disasters struck just as the
economy of Haiti was beginning to improve. The U.S. Government had passed the
Haitian Hemispheric Opportunity through Partnership Encouragement Act of 2006
(HOPE I) which helped Haiti expand trade and its economy through apparel industry.
Hope II (the Hemispheric Opportunity through Partnership Encouragement Act of 2008)
was also passed to extend the act for another 10 years (Hornbeck, 2008). The earthquake
struck and registered at a 7.0 magnitude just 15 miles from the capital of Port-au-Prince.
The Haitian government reported 300,000 deaths, and more than 1.3 million people were
displaced. Estimates conclude that 60% of the nation’s administrative structures, 80% of
schools, and 50% of hospitals were damaged (Government of the Republic of Haiti
(GOH), 2010). This was one of the costliest natural disasters to Haiti with estimated
damages between $7 billion - $14 billion (Cavallo, Powell, Becerra, 2010). On October 4,
2016, Hurricane Matthew passed over Haiti and damaged much of the country’s food
supply (Congressional Research Service, 2019). 546 people were killed, and an estimated
1.4 million people needed assistance (World Bank, 2017). Further, the Hurricane
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worsened the cholera outbreak brought in by United Nations peacekeepers who were
deployed to Haiti to assist with damages from the 2010 earthquake (Epatko, 2016).
Today, when you visit Port-au-Prince, the rubble that once filled the streets from
the earthquake are gone, the streets are bustling with traffic and street vendors, both
schools and the government are up and running. However, the country has not
economically recovered from the earthquake. Though some of these issues existed prior
to the earthquake, there is still high unemployment, and much development is needed.
Many projects initiated to help redevelop after the earthquake are still incomplete. For
example, the U.S. Government broke ground on the building of Caracol Industrial Park to
attract international manufacturers which would boost the economy, but the project didn’t
make much progress and was abandoned 2018 (Kushner, 2019). On top of incomplete
projects, the number of NGOs (nongovernmental organizations) soared in Haiti after the
earthquake. In 2015, there was an estimate of 10,000 NGOs in Haiti (Baptiste, 2015).
Because the lack of observable progress within the country, this raised the concern of the
effectiveness NGOs were actually having (Booth, 2011).
The education sector also struggled post-earthquake as many schools were
destroyed leaving teachers and staff without jobs (World Bank, 2017). There were also
issues with teachers not being paid for months at some schools which led to students
protesting at times (National Public Radio, 2017). Despite major setbacks from the
natural disaster, some progress has been made in the education sector. Haitian economist,
Etzer Emile, noted that primary school enrollment is at 90% which is a drastic
improvement compared to 20 years ago. However, Emile also stressed that formal
education is only one step to improving human capital in the country, and that education
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would be more impactful if it created more entrepreneurs. Much of the education system
in Haiti focuses on steering individuals towards jobs. In short, the current education
system in Haiti cannot break the cycle of poverty because “it does not open up to
technology, it is not connected to entrepreneurship, it does not develop any positive
attitude in relation to money, and it does not lead to the acquisition of any effective
practical skills” (Emile, 2017, pg. 37). This is exactly where programs like BEL Initiative
come into the fold. BEL promotes the idea of job creation and give entrepreneurs who
may not have had formal business courses or entrepreneurial training, a chance to receive
some structured education that can help refine their thinking and skills as entrepreneurs.
Further, the program expands the network of those participants, give them exposure to
business and education environments outside of Haiti, and connects them to resources to
promote growth in their enterprises or projects. Moreover, BEL supports 10 of the 17
United Nations Sustainable Development Goals. ‘The 17 Sustainable Development Goals
(SDGs), which are an urgent call for action by all countries - developed and developing in a global partnership. They recognize that ending poverty and other deprivations must
go hand-in-hand with strategies that improve health and education, reduce inequality, and
spur economic growth – all while tackling climate change and working to preserve our
oceans and forests.” (United Nations, n.d.). The BEL program supports these goals by
selecting entrepreneurs whose businesses/projects that are positively impacting or will
impact at least one of the 10 SDGs BEL is focusing on. This helps reinforce program
participants to take some responsibility in making improvements within their community
or country through their efforts. It also moves them away from the idea that the answers
to solving problems in their communities will only come from international aid. Members
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of the BEL Initiative team and the Georgia Haitian-American Chamber of Commerce,
Inc. believe that equipping entrepreneurs are one of the key factors to improving the
development and economy of Haiti.
Today, governments in developing countries like Haiti now see that
entrepreneurship can be a tool to drive economic development and attract foreign
investments while reducing poverty (Acs & Virgil, 20). Such theories would naturally
influence people and institutions concerned with the improvement of Haiti’s economy, to
invest more into the country’s entrepreneurial ecosystem. With more action and focus to
spur entrepreneurial education, higher education naturally comes into the fold. Colleges
and universities become major players in providing the training needed as with any other
field when there is a demand for certain expertise or professionals. It is no different for
the rise of entrepreneurial education (EE) in higher education. However, the field of
entrepreneurship education is not only offered by colleges and universities. Several
organizations such as government, chambers of commerce, associations, and churches
can offer entrepreneurship training. EE is unique in that it is somewhat shapeless where
even formal training can’t always guarantee the success of an entrepreneur. One does not
need to receive a certificate, degree, or formal training to become an entrepreneur. In the
same manner, one does not necessarily need certification to provide entrepreneurship
education.
Entrepreneurship Education in Haiti
Authors such as Gowreesunka and Seraphin (2016) have written on the current
state of entrepreneurship in Haiti. In their study, the authors attempt to find “blind spots”
in the entrepreneurship sector in Haiti using the Blakeley Model (2007). The model,
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which was coined by Karen Blakeley, was applied to understand how people learn or
oppose learning when changes happen within an organization (Blakely, 2007). Blakely
states (as cited in Gowreesunka & Seraphin, 2016) four dominant drivers in people’s
attention 1. Self-esteem, 2. Psychological comfort 3. Goals 4. Values. Using an inductive
exploratory approach to this study, the authors provide historical context and issues that
possibly hinder entrepreneurs in Haiti. After applying the Blakeley model (2007), the
researchers created two categories of blind spots for entrepreneurship in Haiti; visible and
hidden. Hidden blind spots were no sense of community, no dream/hope for
entrepreneurs, brain drain and nostalgia. Visible blind spots included no financial
support, feeling of insecurity, poor leadership, and lack of education. Though the
researchers did not specify what type of education or training is required for
entrepreneurship, we can conclude that the authors see education as a necessary factor for
entrepreneurial success in Haiti. Hence, entrepreneurial education is important to the
entrepreneurial ecosystem in Haiti.
With Haiti and the United States being different regarding development,
education and economics, we can expect vast differences between the two. The
environment over the centuries has allowed entrepreneurship education to mature from
over the span of a century, since 1876 in the United States. Whereas, during the
beginning of EE in the U.S., Haiti was still a relatively new country through unique
political circumstances in the 1800s, and still somewhat politically unstable for various
reasons. Furthermore, research (Henochsberg, 2016) has shown that the debt that Haiti
paid to France post-revolution hindered the country from developing and providing
services like free education which could have helped to develop the country. In fact, in
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the year 1947, as the United States was offering their first documented course in
entrepreneurship at Harvard University, Haiti finally made its last payment to France of
the $21 billion that was imposed on the country. (Henochsberg, 2016). Though these are
not the sole reasons for the differences, they contribute to the differences in the
development of entrepreneurship education in one country versus the other.
When looking at general education in Haiti, “Haitian children receive six years of
primary education, three years of lower secondary education and four years of upper
secondary education. Schooling begins at age six” (Aronson, 2019). However, the major
issue is that most education in Haiti is not free. “More than 85 percent of primary schools
are privately managed by non-governmental organizations (NGOs), churches,
communities, and for-profit operators” (USAID, 2017). Luzincourt and Gulbrandson,
(2010) highlight other challenges in Haiti’s education sector including outdated curricula,
linguistic barriers, qualified teachers, and access to higher education. Many who pursue
higher education in Haiti, leave to be educated in the United States or Europe (Aronson,
2019). These issues along with other factors contribute to the underdevelopment of
entrepreneurial education in Haiti.
Despite the systemic overhaul of education needed in Haiti, entrepreneurship
education is still something that can be accessed to some degree by Haitian entrepreneurs.
For example, there are business incubators and organizations based in Haiti that provide
EE such as Caseli and Alpha Haiti, a Haitian government supported incubator
(Ammachchi,2019). Technological advances have also made it possible to provide EE.
StartupGrind, is a startup community that uses an online platform where entrepreneurs
can connect globally and locally. Entrepreneurs in different places can start their own
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chapters and create events, educational seminars, and workshops. There are Haiti-based
StartupGrind chapters in the cities of Cap-Haitian, Port-au-Prince, and Jeremie. More
details on entrepreneurship education programs will be expounded on later in the study.
What is Entrepreneurial Education?
Entrepreneurial Education (EE) is a phenomenon and discipline that has spread
and become popular across the globe (Katz, 2003; Fayolle et al. 2007;). Researchers
(Organization of Economic Co-operation and Development, 2019; Sanchez et al. 2019;
McGuigan, 2016) through their studies, have supported the idea that entrepreneurship has
an impact on a country’s economy. With a variety of institutions organizing and teaching
entrepreneurship education, there will naturally be different cultural styles, approaches,
and education objectives to EE and or training across different countries (Kyrö, 2005;
Gibb, 1993; Henry, Hill & Leitch, 2007).
According to Katz (2003), the first entrepreneurship class in the United States was
taught by Myles Mace at Harvard University in 1947. In his study, Katz (2003)
chronology shows that though the first class was taught in 1947, the first major work of
U.S. entrepreneurship education dates back to 1876. For this research on the history of
EE, historical documents were reviewed. A chronological table was designed that
highlighted courses, experiments, publications, and other relevant information from the
year 1876 until 1999 after thorough data collection. The major findings of this study
were: 1. Business schools matured significantly and 2. There was growth of EE offering
outside of business schools. (Katz, 2003). However, the findings also included problems.
For example, the study found that there were too many publications and not enough on
major portals like EBSCO, ProQuest, or Lexis-Nexis. There was also the issue of
28

legitimization for junior professors and not having a place for them to begin publishing.
Other issues highlighted in the research included avoiding stagnation, challenges with
faculty pipeline and also the lack of PhD programs in entrepreneurship. Katz’s (2003)
research, however, seems to focus on fitting entrepreneurship into the framework of
higher education as if the field can be mastered by simply studying in college. This is
more evident with Katz’s point of the lack of PhD programs in entrepreneurship
education instead of the need for practitioners who can educate. One of the limitations of
the study was that it focused mainly on North America and lacked consideration of EE
growth in other countries. (Katz, 2003).
The definition of the term Entrepreneurship Education can vary and there is no
solid definition. Kirby, (2007, pg. 23), Lakeus (2015) states that enterprise education and
entrepreneurship education are the two most frequently used terms when referring to this
type of education. Enterprise education is mainly used in the United Kingdom and
entrepreneurship education is used in the United States. Lackeus (2015) also makes a
note that some researchers combine both words and call it enterprise and
entrepreneurship education. Lakeus (2015) uses a definition suggested by Erkkilä (2000)
which combines enterprise and entrepreneurship to create entrepreneurial education.
The Quality Assurance Agency (QAA) (2018) based out of the United Kingdom
makes a clear distinction between the words enterprise and entrepreneurship. In their
study, enterprise is defined as the creation of ideas in projects which can include
characteristics such as creativity, design, adaptability, problem solving and innovation.
QAA (2018) defined entrepreneurship as the actual implementation and applying those
characteristics to create something. They mention the term is not limited to just an
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individual but can apply to a group and institutions. The new forms of entrepreneurship
(social, green, and digital entrepreneurship) fall into this category as well. (QAA, 2018).
•

“Social Entrepreneurship is where entrepreneurial ventures are driven by
solving social or cultural issues, as opposed to financial gain or profit.

•

Green entrepreneurship is where environmental problems are explored to
result in a net positive impact on the natural environment using sustainable
processes.

•

Digital entrepreneurship is where digital products and services that are
created are marketed, delivered and supported online” (QAA, 2018, p.78).

Liñán (2007) lists three characteristics that he believes gives the best definition of
entrepreneurship education. 1. Looks to involve all aspects of education even if they fall
outside of the educational system 2. It tries to move away from just infusing
characteristics of enterprise of entrepreneurial culture, but also the quality 3. Instructors
of entrepreneurship education would focus on the intention of the student regardless of
the outcome. The author also expounds on the idea that entrepreneurship education
should have objectives as well. To complete the concept of his definition, he lists four
objectives to guide his framework: Entrepreneurial awareness education, education for
start-up, continuing education for entrepreneurs, and education for entrepreneurial
dynamism (Liñán, 2007, p. 239). Entrepreneurial awareness education is making more
people knowledgeable about entrepreneurship so they can be aware of the opportunities
and options they have in career paths. Education for start-up would focus on preparing
individuals for the startup phase and moving into actually owning a business. Continuing
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education for entrepreneurs would be geared toward those entrepreneurs who are already
in business. This type of education would be specialized to help them improve their
current business operations. Education for entrepreneurial dynamism would focus on
encouraging positive entrepreneurial behavior within the individuals when the business
has already started.
Pounder (2016) highlighted that several scholars (as cited in Alberti, Sciascia &
Poli, 2004; Cho, 1998; Vesper, 1993) defined entrepreneurship education as providing
skills needed to set up a new business. However, Henry, Hill & Leitch (2007) utilize one
of Jamieson’s (1984) three categories of EE in combination with Garavan and
O’Cinneide’s (1994) definition to define entrepreneurship training as education for
aspiring entrepreneurs seeking self-employment and business ownership. The authors’
definition of the word “entrepreneur '' makes room for people who are in the process of
changing from employee to employer. This definition is slightly different since it deals
with a transition of the individual, but the researchers make it clear that the concept is
flexible to fit other definitions as well. It is important to note that the authors use the term
“entrepreneurship training programs” instead of enterprise or entrepreneurship education.
Though they could be defined as the same thing, it shows the level of diversity in
definitions and names used to describe the field.
Birdthistle, Hynes & Fleming (2007) describe “enterprise education” as a process
that includes stakeholders such as trainers, businesspeople and institutions who become
involved at different stages within the educational process. However, Gautum and Singh
(2015) cited Jones and English (2004) establishing a difference between enterprise
education and entrepreneurship education. In slight opposition, Gibb (1993) shares some
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differences between enterprise and entrepreneurship but, makes the case that they can
also be considered the same as well. Gibb (1993) explains that enterprise and
entrepreneurship are used interchangeably and are commonly used in a broad sense to
include words such as “business”. However, enterprise deals more with an individual’s
attitudes and behaviors such as being adventurous, opportunistic, bold, persuasive, etc.,
thus, making the individual an “enterprising person”. Entrepreneurship education on the
other hand focuses more on the knowledge and skills. (Gibb, 1993). Research papers
based out of the United Kingdom (QAA, 2018; Gibb 1993) seem to show consistency in
differentiating enterprise and entrepreneurship as having two different meanings.
In this study, entrepreneurship, or entrepreneurial education, entrepreneurial,
entrepreneurship, or enterprise training/education will have a general interchangeable
meaning. Using a concoction of a few definitions of scholars (Gibb 1993; Henry, Hill &
Leitch, 2007), this research defines entrepreneurial education as education or training
which provides knowledge, skills, and the development of personal attributes to prepare
and, train people who currently are, or aspiring to become entrepreneurs.
Relation to Conceptual Framework of BEL’s Entrepreneurship Education
The highlighted issues regarding education and specifically entrepreneurship
education in Haiti is important to the overall purpose of the BEL Initiative program. The
BEL Initiative program was created to provide formal entrepreneurial education to
Haitian entrepreneurs. The idea of the program came from observations of the drastic
lifestyle differences of Haitian Americans living in the United States and those in Haiti.
As I continued to meet Haitian American professionals and entrepreneurs who I deemed
experts in their field, the idea of connecting these experts to entrepreneurs in their
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homeland to share knowledge seemed like an obvious solution for several reasons. As a
first-generation Haitian American born in the United States, my experience was also
different from an African American (as some would categorize me today). Like many
immigrants, I lived in two worlds throughout my everyday life. In school and eventually
work, I spoke English and practiced American culture. But at home, I lived the Haitian
culture through food, language, traditions, etc. This also allowed me to stay updated on
news and the conditions of Haiti through my ties to U.S. based Haitian communities, and
eventually visits to the country.
As someone living in the United States, I am able to easily observe and connect
with individuals and stories of how education, entrepreneurship, access to opportunities
and a proper network could not only economically elevate an individual, but also a
community and the country. One of the important efforts of the BEL Initiative is to
provide a similar opportunity/environment for entrepreneurs in Haiti. This is one major
reason the program exists. Other reasons include:
● Through conversations, the Haitian diaspora did not know how to help Haiti, so
the program serves as a vehicle for them to do so.
● An opportunity for Haiti-based entrepreneurs to obtain entrepreneurial education
that may not be as easily accessible in Haiti
● Opportunity to connect with Haitian Americans or diaspora who may be able to
assist as mentors and provide resources
● Access to foreign investment/Capital
● Participant exposure to U.S. business culture and education
● Help the entrepreneurial ecosystem in Haiti
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● Help with improving the economy of Haiti
The organizers of the BEL Initiative assessed that through their own experiences in
college, and talking to colleagues who majored in business, that a program with a formal
didactic learning model (Gibb, 1993) would not be ideal for entrepreneurs who needed to
implement concepts immediately. The BEL curriculum includes more hands-on-training
that includes simulation of real-life situations so entrepreneurs could learn by doing and
are not limited to theory-based education.
FORMAL DIDACTIC
ENTERPRISING LEARNING MODES
Learning from teacher alone
Learning from each other
Passive role as listener
Learning by doing
Learning from written texts
Learning from personal exchange and debate
Learning from ‘expert frameworks of teacher Learning by discovering (under guidance)
Learning from feedback from one key person Learning from the reactions of many people
(the teachers)
Learning in well organized, timetabled
Learning in flexible, informal environment
environment
Learning without pressure of immediate goals Learning under pressure to achieve goals
Copying from others discouraged
Learning by borrowing from others
Mistakes feared
Mistakes learned from
Learning by notes
Learning by problem solving
Figure 2. Formal didactic learning modes that are often used in formal education Note:
Adapted from “Enterprise Culture and Education: Understanding Enterprise Education
and Its Links with Small Business, Entrepreneurship and Wider Educational Goals,” by
A. Gibb, 1993. International Small business journal. p. 24.
As mentioned earlier, to create enterprising/entrepreneurial learning, Gibb (1993)
incorporates these three components:
1. “The essence of enterprises into the classroom environment”; provides; an
environment where participants feel they have ownership, freedom to make
mistakes, explore ways to solve problems, and some informality
2. A task structure for learning under conditions of uncertainty; project
management task for the students to simulate an entrepreneurial endeavor (or
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actually doing) through such tasks like finding materials and suppliers, create
customer awareness, hire and fire labor, meet competition, etc.
3. An enterprising teaching mode”; a teaching method that the teacher or
facilitator uses to deliver the information to the student in a manner that
encourages enterprising behavior (Gibb, 1993, p.22)

Figure 3. A visual of the three components of the enterprises learning model
Note: Adapted from “The Enterprise of Culture and Education, Understanding enterprises
education and its links with small business, entrepreneurship and wider educational
goals”, by A. Gibb, 1993 International Small Business Journal, p. 21. Copyright 1993 by
International small business journal.
The BEL Initiative program is designed to create an enterprising environment so
entrepreneurs can return to Haiti being introduced to new ideas, concepts, models,
improved business plans, resources, and a larger international network. They also have
different experiences throughout the program with site visits to venues, such as
incubators, agricultural farms, universities, meetings with prominent individuals, local
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businessmen and women, and people who may have interest in supporting their efforts.
These factors are strategically placed within the program to enhance the opportunities
that program participants encounter. Further, the excitement and news of the existence of
the BEL Initiative program normally attracts Haitian-Americans or non-Haitians who
have an interest or connection with Haiti. During the program, participants sometimes
learn breakthrough concepts for their businesses, presented with business opportunities or
exposed to new experiences.
The program builds up to a final pitch event where participants get an opportunity
to pitch their businesses or ideas in front of a group of local businesspeople and potential
investors or partners. The pitch event marks the end of the program where participants
sometimes utilize what they have learned to pitch or simply make connections to
individuals who can assist them with their business goals. At this point, participants have
probably learned about business concepts, ideas, thoughts, strategies, self-improvement,
U.S. culture, and many other things they may find valuable. The participants may have
also engaged in conversations with a potential investor, business partner, client, or
customer at this stage of the program.
Gathering data and thoughts of participants through the end of the program would
be good information to gauge data for the first research question. However, the program’s
goal is for participants to return to Haiti and utilize what they have learned in the BEL
program to improve their businesses, projects, or themselves. Though these actions are
out of the program’s control, learning about the participants’ actions and behaviors in
relation to the program after they return home is the type of information the research
seeks. Effectiveness of the BEL Initiative program is subjected to how the participants
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felt the program assisted them, whether it be personally as a person/entrepreneur, or their
business/projects.
The second research question focuses more with the practicality of the
entrepreneurship education they received while in the United States. This is discussed
due to the influence U.S. business culture and entrepreneurship education has on the
BEL Initiative program. For example, the Lean Startup Methodology (Ries, 2011) was
introduced in the curriculum of the BEL Initiative program. The methodology is used to
lower startup failure rate. Blank (2013) states Harvard research shows that 75% of all
startup businesses fail. To help lower chances of failure, the methodology has three key
principles.
1. At the beginning, all you have are hypotheses. Find a framework for your
business using the business model canvas instead of writing a detailed
business plan and months of research
2. Use the customer development or discovery approach to test their hypothesis
and get feedback from potential customers. This requires people to actually go
out and talk to people to gather information.
3. Use “Agile development” to build a minimal viable product instead of
creating something that is unnecessary. This saves time and money. (Blank,
2013).
Agile Development is used more for software development. However, regarding lean
startup, it focuses on businesses or products being able to adapt and having the agility to
adjust to what customers need or what the business needs. Blank (2013) pointed out that
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business schools are moving away from business plans to focus on business models as
part of the entrepreneurial education they provide. He also goes on to mention:
Lean start-up techniques were initially designed to create fast-growing tech
ventures, but believe the concepts are equally valuable for creating Main Street
small businesses that make up the bulk of the economy. “If the entire universe of
small business embraced them, I strongly suspect it would increase growth and
efficiency, and have a direct and immediate impact on GDP and employment”
(Blank, 2013).
Several institutions within the United States have adopted this methodology such as the
National Science Foundation, large corporations, and universities (Blank, 2011).
However, though there seems to be much success with the concept here in the United
States, will the components of this concept be applicable to the environment in Haiti?
This is one aspect of American entrepreneurship that influences the BEL Initiative
program that may or may not be effective. A good example of differences between
business/startup environments in Haiti versus the United States is the business
registration or incorporation process. In the State of Georgia, there is a five to 12-day
turnaround time when one submits necessary documents to register your business
(Georgia Secretary of State website, n.d.). But in Haiti, it can take up to 97 days to
register your business (World Bank, 2020). This is a stark difference. The infrastructure
of the governments and systems in United States and Haiti are different from each other.
Hernando De Soto, in his book, The Mystery of Capital, provides strong points to
support his subtitle “Why capitalism triumphs in the west and fails everywhere else”. De
Soto argues that the success of capitalism in the United States is due to the strong legal
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structure and property systems instead of cultural differences. De Soto uses real estate
throughout the research as an example of an asset that can provide access to capital or
wealth. The team of researchers performed empirical research in different countries and
conducted surveys of five Third World cities: Cairo, Lima, Manila, Mexico City and
Port-au-Prince (De Soto, 2000 pg. 30). Further, the team of researchers investigated the
number of steps, and average amount of time it would take a normal citizen to legally
obtain land in Haiti. De Soto claims that many countries have not succeeded in
capitalism because they harbor what he calls “dead capital”. The assets of the poor are
not part of solid legal structures which would allow them to capitalize on their assets. For
example, being able to take out a loan or borrow credit on your home. However, without
a proper legal structure, like in the United States for example, it will be difficult to realize
the full economic potential of this asset. Therefore, leading the asset to become dead
capital. The same could be said about businesses, without a proper system of
incorporation and processes for representation, it will be difficult to facilitate investments
and build domestic capitalism. This research found that the total assets of the poor in
Haiti equates to more than 150 times greater than all foreign investments into the country
since its independence in the year 1804.
To assume that American entrepreneurship education is automatically applicable
to Haiti in every aspect would not be sound. The second research question explores this
issue from the participants’ perspective to gather what their experiences and realities
were when they returned to Haiti with the concepts, ideas, and strategies from
participating in the program.
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Evaluating Entrepreneurship Education Programs
Entrepreneurship plays a major role in positively impacting a country’s economy,
(OECD, 2019), which leads to the assumption that having entrepreneurial education
programs would have a positive impact on Haiti’s economy. The BEL Initiative program
provides participants with entrepreneurship education, and access to resources and
mentors. However, how do we know what participants are taking away from
entrepreneurial education programs? How do we evaluate the effectiveness of
entrepreneurial education programs?
There is a need to evaluate such programs to see how they affect entrepreneurs, their
businesses, and outcomes (Hernandez-Sanchez et al. 2019; Henry, Hill and Leitch, 2007).
Most of the research that evaluates or assesses entrepreneurship programs have been to
connect the intention and behavior of students after receiving such education (Fayolle et
al. 2007, Hernandez-Sanchez, 2019).
For example, in Fayolle, A., Gailly, B., Lassas-Clerc, N. (2007) study, “Towards
a new methodology to assess entrepreneurship teaching” the researchers built their study
using theoretical based and mixed-methods approach in assessing entrepreneurship
education programs. Their theory of planned behavior builds on top of Ajzen and
Fishbein’s (1980) theory of reasoned action. Referring to such programs as
“Entrepreneurship Training Programs (ETP)”, the study uses the parameters of Ajzen’s
intention model (attitudes towards behavior, subjective norms, and perceived behavioral
control and intention) to measure the entrepreneurial intentions of their test subjects.
Fayolle et al. (2007) experimented with using a group of university business students and
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putting them through a three-day seminar. In general, the study found that there was an
impact on entrepreneurial education and intention.
Henry et al. (2007) makes a strong observation that program evaluations in each
country might differ due to each country’s economic goals and priorities. In their study,
researchers made several recommendations of components that should be included when
developing evaluation frameworks. For example, the cost of benefit analysis,
determination of program absence, contemporary design of evaluation and intervention,
and the recommendation of using both quantitative and qualitative as key components in
the evaluation or assessments of entrepreneurial education programs. The authors are
aware that there is not a standard or fixed method to evaluate entrepreneurship programs.
However, they agree with McMullan, Chrisman & James and Vesper (2001) that the
evaluation needs to be connected to the program’s objectives and goals.
The researchers conducted a case study research comprising of different elements; a case
study analysis of eight entrepreneurship programs, a longitudinal study, and a
comparative study (Henry et al. 2007). What was especially important in deciding what
components would be included in the program evaluation, was the program’s objective
(Henry et al. 2007). It shows that it may be difficult to have a general set of components
to evaluate entrepreneurship programs. If components are established, they may have to
be overly broad to allow flexibility in the program and to evaluate based on their
objectives and goals.
McMullan et al. (2001) critiqued the approach of relying on subjective measures
to evaluate entrepreneurial programs. Indicators such as participant satisfaction did not
necessarily mean that there was a positive economic outcome (McMullan et al. 2001).
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The researchers proposed alternative measures such as subjective measures, objective
measures, and attribution measures. The research purpose was to also connect program
outcomes to the program’s objectives. The subjects for this research included two
different groups; one group who had not started their business, and another group that
had existing businesses. Evaluation variables that were used and measured were
subjective measures, objective measures, and attribution measures. McMullan et al.
(2001) found in their research that subjective measures should not be relied upon to
measure program effectiveness. Instead, subjective measures should be used to measure
customer satisfaction while objective measures should be used to find the impact the
program had. The researchers recommended that attribution measures should be used
along with objective measures to measure performance of the program. The authors also
mention that subjective measures are good for pleasing people but, will be limited for
measuring the economic aspect of program effectiveness. They concluded that though
questionnaires were a convenient way to collect data, it was not necessarily the best way.
Though McMullan et al. (2001) made such suggestions, there still seems to be
challenges on how to evaluate entrepreneurship education programs (Azim & Kahtani,
2015; Henry et al. 2007). In their study of Designing Entrepreneurship and Education,
Azim and Kahtani (2015) mentioned that indicators, time, and even how to measure,
were a few factors as to why it is difficult to evaluate such programs. Azim & Kahtami
(2015) mentioned that many programs do not focus on outcome or results but on the
input like curriculum and instructors and teaching styles. Examples of program outcome
could include measures such as jobs created or profits of the company.
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Results of studies in the literature (Azim & Kahtami, 2015; Henry et al. 2007;
McMullan et al. 2001, Sanchez et al. 2007; Fayolle et al. 2007) show that there is no
general consensus on how entrepreneurship programs should be evaluated and that a
variety of methods exist. Rather, it seems that the evaluation/assessment of programs
depend heavily on the goal or objective of the program and/or study.
A group of researchers (Hernández-Sánchez, Sanchez-Garcia, Ward Mayens,
2019) conducted research on the impact of non-university institutions who provided
entrepreneurship education in Spain. The research sets out to use more objective than
subjective measures for the results. A tool or indicator that was used was the Total
Entrepreneurial Activity (TEA) to measure the impact of programs. There were two
hypotheses in this study. A total of 250 organizations were contacted out of which 96
participated in the study. The types of organizations in the sample included, but were not
limited to, chambers of commerce, economic development institutes, rural development
groups and schools. Data collection through questionnaires took four months to complete.
SPSS was used along with regression analysis to gauge the TEA. The results showed that
entrepreneurial education programs did impact total entrepreneurial activity. However,
the researchers pointed out limitations of the research method such as not being able to
gauge the attitudes of the students and which skills they thought were enhanced through
the programs. The researchers mention that future research could try to collect
information on the emotional aspect of entrepreneurs’ experiences in the programs.
Overall, the study showed a relationship between entrepreneurship education and
entrepreneurship activity.
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Results from past research shows the strengths and weaknesses of each approach
and provides a guide on which direction could be taken to evaluate the BEL Initiative.
Much of the current literature focuses on finding the impact and intention of
entrepreneurs after program completion. However, because this study is seeking to
explore areas like thoughts, emotions, opinions, and behavior of the participants in
relation to the BEL Initiative, the majority of the methods explained in the literature
might not allow this study to collect the necessary data. Both the objective and goal of the
program must be taken into consideration for program evaluation. As HernándezSánchez, Sánchez-García and Mayens, (2019) show in their study, they were able to
determine that there was significant influence of EE on total entrepreneurial activity, but
they were not able to capture the emotions, perspectives, thoughts, or enterprising
characteristics.
The International Research and Exchanges Board (IREX) is the organization that
administers different educational programs including some that are funded by the U.S.
Department of State, such as the Young African Leaders Initiative (YALI) Mandela
Washington Fellowship program. According to their 2018 report, IREX established a
Center for Applied Learning which aids them in their research to assess and evaluate the
effectiveness of their “Applied Learning” model. IREX evaluates the impact of their
initiatives and impact of applied learning in five aspects:
● “RELEVANCE: Directly and demonstrably addressing a real need or problem
● SCALE: Reaching as many people as possible and propagating effective
models
● DIVERSITY AND INCLUSION: Serving all relevant populations
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● SUSTAINABILITY: Ensuring outcomes endure after an initiative ends
● LEVERAGE: Achieving a high return on investment”
In this report, IREX conducts a case study on each aspect above to evaluate the
effectiveness of their applied learning approach. To evaluate relevance aspect, IREX
conducted a case study on The Global Undergraduate Exchange Program in Pakistan
(Global UGRAD-Pakistan). The UGRAD program recruits a group of students from
different regions in Pakistan and brings them to the U.S. to participate in a semester-long
program. The study sought to help the student succeed in the program by dealing with
academic struggles early. Program requirements for the students included “maintaining a
2.0 grade point average (GPA), conducting 20 hours of community service, and learning
a rigorous leadership curriculum” (IREX, 2018, p. 6). The Pakistani students in the
program faced some difficulty adjusting to American academic style and culture. Staff
members of IREX wanted to improve the average 2.7 GPA (from the 2015 data) of
program participants. The staff members decided to test a check-in system where they
would check on participants to gauge their academic and cultural adjustment throughout
the semester. Using this check-in strategy allowed staff members and university
instructors to identify the needs early and find solutions for issues. The strategy and test
resulted in the average GPA improving to a 3.0 in the following semesters and 3.3 in the
fall 2018 semester. These results do show that IREX was directly addressing a real need
or problem as highlighted in their first aspect of program evaluation; relevance. Case
studies were conducted for all five areas to give a complete evaluation of IREX’s applied
learning model. Though this program is not an entrepreneurial program, it was relevant
due the structural similarities of the BEL Initiative. Mainly, the aspect of bringing foreign
45

participants to the U.S. for a period and assessing how effective the program was since it
was administered in the United States and focused on providing American education. It
also shows how the program was able to implement a strategy to improve the learning
outcomes of students and program objectives.
Considering the past research on evaluating entrepreneurial programs, the current
study will explore how the BEL Initiative program has affected Haitian entrepreneurs
who participated in the program. By understanding the perspective and experiences of the
BEL Initiative fellows, the study can assess the influence of the program on the
participants’ enterprising attitude and knowledge.
Entrepreneurship Education Programs
Majority of the scholarly work on entrepreneurship education typically discusses
or researches the field in the context of a university setting (Hernández-Sánchez,
Sánchez-García and Mayens, 2019). As mentioned before, entrepreneurship education is
not just exclusively offered by colleges and universities, but also offered non-university
institutions as well. The expertise is not subject to a college degree or certification like
many fields. Some still view EE as informal history, experience, or advice given by an
entrepreneur. However, because many people associate learning with school and may be
familiar with a didactic learning mode, it is not farfetched that an EE program offered at a
college may make the program seem more legitimate to the public. Below are of a few
different types of organizations that offer entrepreneurship education.
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University of Iowa, John Pappajohn Entrepreneurial Center (JPEC)
The John Pappajohn Entrepreneurial Center was established in 1996 under the
University of Iowa’s Tippie College of Business. (Iowajpec.org, n.d.). The center
provides EE programs and activities for enrolled students, community members, the
international community, alumni and the youth. (Iowajpec.org, n.d.). Students enrolled at
the university can take advantage of two program majors, four certificate programs,
alumni mentoring and study abroad. Community members can also benefit from JPEC
through training and programs geared toward community members such as Venture
School, business consulting student intern matching and support, and Wellmark Venture
Capital fund (Iowajpec.org, n.d.). Their international outreach includes hosting the
Mandela Washington Fellowship, Hawkeyes in Haiti, partnership with the UI College of
Nursing, partnership with the Georgia Haitian-American Chamber of Commerce, Inc. for
the BEL Initiative and international business consulting services (Iowajpec.org, n.d.). The
University of Iowa and universities in general, usually have more resources than a
smaller organization to facilitate and offer such resources to not just their students, but
the local and international community. The partnership to host the BEL Initiative for
2019 shows how the BEL program leverages university relationships to provide EE while
the university can have a greater outreach to different populations internationally.
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Young African Leaders Initiative (YALI)
“YALI is a signature effort to invest in the next generation of African Leaders”
(YALI, n.d.). The initiative has three main efforts: the Mandela Washington Fellowship,
Regional Center and the YALI Network. Another initiative within YALI is the
YALIpreneurs. The Mandela Washington fellowship and YALIpreneurs are the main
vehicles that seem to drive entrepreneurship education for YALI. The Mandela
Washington Foundation has a similar structure to the BEL Initiative, but is more
developed, and has different objectives. The program recruits over 700 fellows from
several countries in Africa and brings them to the United States for professional
development for six weeks. The program and fellows are hosted at several colleges and
universities across the United States simultaneously. Though they do not specifically
narrow in on entrepreneurship in the program, some fellows do receive entrepreneurship
education at certain host institutions like University of Iowa. Selected fellows are
between the ages of 25-35 and do not have to pay any out of pocket expenses to
participate in the program. YALIpreneurs is an online EE program on the YALI website
where individuals who are interested in launching a business idea have access to online
workbooks, videos and tests to help them move from idea stage to execution. YALI is
funded by the U.S. Department of State.
Young Leaders of the Americas Initiative (YLAI)
YLAI has a similar structure to YALI. Applicants go through a competitive
screening process and if they are selected, they spend 5 weeks in the U.S. expanding their
leadership, network, and entrepreneurial skills (ylai.state.gov, n.d.).
According to their website:
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“The Young Leaders of the Americas Initiative (YLAI) builds linkages between
young leaders across the hemisphere. YLAI addresses the opportunity gap for
youth, especially women, by empowering business and social entrepreneurs with
the training, tools, networks and resources they need to transform their societies
and contribute more fully to economic development and prosperity, security,
human rights and good governance in the hemisphere.”
The program selects 250 qualified applicants from 35 Latin America and Caribbean
countries including Haiti. Like YALI’s Mandela Washington Fellowship, the program
will select applicants between the ages of 25-35. YLAI has more of an entrepreneurship
focus built within its curriculum. One of the key differences of YLAI, is that participants
are placed at host organizations and not universities. The program seems to take a more
hands-on approach to education. It also has online resources for people to receive
entrepreneurship education through online courses. Fellows are not required to pay any
fees to participate in the program. The program was launched in 2015 and is also funded
by the U.S. Department of State.
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Other players in Haiti’s entrepreneurial ecosystem
With the advancement of technology, Haiti’s entrepreneurial ecosystem is
growing. Banj is one of Haiti’s co-working spaces for startups. Like many other
incubators, they rent out space to generate revenue, but also host events where
entrepreneurs or relevant speakers come out and share information. (banjht.com).
Another Incubator is Haitistartup Talent which promotes Haitian entrepreneurship and
funding for Small Medium size enterprises (SMEs) (haitistartuptalent.com). There is also
Caseli who supports SMEs and connect them with funding, training, and business support
(Caseli.org).
StartupGrind is an online startup community where entrepreneurs from all over
the world can connect. Entrepreneurs can also launch local StartupGrind chapters where
they host local events with that help educate, inspire, and connect local entrepreneurs.
(Startupgrind.com, n.d.). Currently, there are chapters in the cities of Port-au-Prince, CapHaitian, Les Cayes and Jeremie in Haiti.
The Center for Entrepreneurship and Leadership in Haiti (CEDEL) provides
services such as incubation, acceleration, access to investments and business consulting.
(cedelhaiti.org /, n.d.) CEDEL also helps coordinate the Diamond Challenge in
partnership with University of Delaware for Haitian high school entrepreneurs.
Entrepreneurs from Haiti get the opportunity to pitch their idea in the United States for
possible funding (diamondchallenge.org, n.d.) CEDEL also hosts networking events,
hackathons, and business boot camps throughout the year. (cedelhaiti.org).
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BEL Initiative
The BEL Initiative program is an entrepreneurial program of the Georgia HaitianAmerican Chamber of Commerce, Inc. (GAHCCI). Entrepreneurs from Haiti apply to the
program and undergo a selection process. Selected participants (or fellows as they are
called) are invited to spend 2-3 weeks in the United States during the summer. The
curriculum is a mixture of in-class lectures, site visits, simulation and implementing
practices. The BEL Initiative is structured as a program of the GAHCCI and can be
considered as a non-university program since it technically operates without the
university.
However, GAHCCI typically hosts the program at university campuses and
largely depends on university facilities to execute the program. In 2017, the program was
hosted at Albany State University and the Georgia Institute of Technology. Participants
spent one week at Albany State University learning a variety of topics, and one week
attending sessions on the campus Georgia Institute of Technology campus in Atlanta,
Georgia. Certain partnerships were established with departments within the university to
facilitate the program. For the 2017 program, GAHCCI partnered with Albany State
University’ Office of Global Programs (now Office of International Education) and
Georgia Tech’s Strategic Energy Institute to launch the program. The program also used
university residence halls for participant lodging. Lectures were typically held in
university classrooms or facilities for half of the day (8am-12pm) or the whole day (9am5pm) depending on the topic and schedule. Below is an example of sessions for the
2017, 2018 and 2019 curriculum. The lean startup methodology was added to the 2019
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curriculum, but still included a similar structure from the previous years. Topics related
to lean startup methodology are indicated by (LSM).
Topics for 2017
Curriculum
• Becoming or being a
leader in your
community.
• How do business and
politics work together?
• Importance of Tourism
• Tourism in Haiti.
• Startup Leadership
• Renewable Energy
• Business Planning
• Technology & Business
• Business Analytics
• Business Economics
• Business Branding,
Marketing, and social
media

Topics for 2018 Curriculum
• Pitch Practice & Networking
• Accounting for Startups
• Renewable Energy
• Entrepreneurial Leadership
• Raising Capital
• Marketing and Branding
• Economic Impact of Tourism
(site visit)
• Social Responsibility
/Community Leadership
• Business Pitch preparation
• Haitian American
Entrepreneur case study
• Business and Technology
• Hartsfield-Jackson Atlanta
International Airport, (site
visit)
• International
Business/Taking your
product and service global
• Cultural Exchange

Topics for 2019 Curriculum
• Customer Discovery
(LSM)
• Business Model Canvas
review (LSM)
• Presentation to mentors
(Business Pitch)
• Lecture on Customer
segments and value
proposition (LSM)
• Value proposition canvas
(LSM)
• Customer archetype
(LSM)
• Value Chain/Workflow
(LSM)
• Networking
• Visit to historic site
• Tour of Herbert Hoover
Presidential Library
• Lecture Addressable
market and competitive
table
• Marketing 101/Revenue
Models
• Small business site visits
• Raising Capital/Getting
funded in Haiti
• Social Responsibility
/Community Leadership
• Cultural Exchange

Figure 4. BEL Initiative 2017, 2018 and 2019 Curriculum Topics
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The concept analysis chart highlights major themes within the literature review and how
they are connected to the research. Gibb (1993) constructed “The Model for Enterprise
Learning which sets the environment of how entrepreneurship education should be
facilitated to be effective. This model consists of three components: 1. the essence of
enterprises into the classroom environment” 2. A task structure for learning under
conditions of uncertainty 3. An enterprising teaching mode. This enterprise learning
model represents the same environment used by the BEL Initiative program to create a
learning environment that is enterprising. The program is essentially executing the model
which will be evaluated by the research to understand how it is affecting the participants
of the program. The model assists to create the conceptual framework of the research.
Gibb also defines enterprise and entrepreneurship education, which is used to create the
definition of entrepreneurship education within this research. The definition of
entrepreneurship education within this research is a concoction of definitions from Gibb
(1993) and Henry, Hill & Leitch (2007).
STUDY

PURPOSE

PARTICIPANTS

Gibb (1993)

How to create an NA
environment to
teach enterprise
education

DESIGN
ANALYSIS
Designed the
model for
enterprise
education

OUTCOMES
Three
components to
teach enterprise
education
(Model for
enterprise
learning):
1.The essence of
enterprises into
the classroom
environment”
2.A task
structure for
learning under
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Gibb (1993)

Definition of
enterprise
education and
entrepreneurial
education

NA

Research on
various
definitions

Katz (2003)

Chronological
History of
Entrepreneurshi
p Education

Secondary data

Chronological
table of U.S.
EE created

De Soto (2000)

The Mystery of
5 Third World
Capitalism; Why Cities
Capitalism
Triumphs in the
West and Fails
Everywhere Else
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Figure and
charts length
of time and
number of
steps to
legally obtain
land

conditions of
uncertainty
3.An
enterprising
teaching mode.
Enterprise deals
more with an
individual’s
attitudes and
behaviors such
as being
adventurous,
opportunistic,
bold, persuasive,
etc., thus,
making the
individual an
“enterprising
person”.
Entrepreneurship
education on the
other hand
focuses more on
the knowledge
and skills.
1. Business
schools matured
significantly and
2. There was
growth of EE
offering outside
of business
schools.
Many countries
have “dead
capital” and
inefficient
systems which
hinder the ability
to successfully
implement
capitalism

McMullan,
Chrisman &
James and
Vesper (2001)

The research
purpose was to
also connect
program
outcomes to the
program’s
objectives.

Two different
groups; one group
who had not
started their
business, and
another group that
had existing
businesses.

Henry, Hill &
Leitch (2007)

The authors’
definition of the
word
entrepreneurship
education

Secondary data
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Evaluation
variables that
were used and
measured
were
subjective
measures
(contribution
of program,
referral of
program, did
program assist
with finding
customers),
objective
measures
(sales and
employment)
and
attribution
measures
(amount of
attributed
sales,
attributed
employment,
and attributed
financing
obtained).
Utilize
Jamieson’s
(1984)
definition in
concert with
Garavan and
O’Cinneide’s
(1994)
definition to
define
entrepreneurs
hip education

Subjective
measures should
not be relied
upon to measure
program
effectiveness.
Instead,
subjective
measures should
be used to
measure
customer
satisfaction
while objective
measures should
be used to find
the impact the
program had.

“Training” as
education for
aspiring
entrepreneurs
seeking selfemployment and
business
ownership.

Lakeus (2015)

Definition of
enterprise and
entrepreneurship
education

Secondary data

HernándezSánchez,
Sánchez-García
and Mayens,
(2019)

Sets out to use
more objective
than subjective
measures for
program
evaluation
results. Also
focused non –
university EE
programs.

The sample
included 96 of
250 organizations
that were
contacted

Uses definition
suggested by
Erkkila (2000)
which combines
enterprise and
entrepreneurship
to create
entrepreneurial
education.

Researchers
The result
used
showed that the
questionnaires entrepreneurial
to collect data education
which lasted
program did
about four
impact total
months. To
entrepreneurial
analyze the
activity.
data, SPSS
was used
along with
regression
analysis to
gauge the
TEA.
Figure 5. Concept Analysis Chart for Entrepreneurship Education Evaluation
Katz (2003) performed research where he studied the history of entrepreneurship
education in the United States. This is important to the research as it gives a history and
development of EE within a certain environment. Participants of the BEL Initiative
program come to the United States to receive EE through the program. Though program
coordinators make efforts to tailor the curriculum for Haitian entrepreneurs, the
curriculum is still heavily influenced by the conditions of EE within the United States and
not the participants’ home country, which is not as developed as the United States. Part of
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the research seeks to find what part of the program EE participants perceive as applicable
or non-applicable to their home environment, Haiti.
De Soto’s research highlights why capitalism is thriving in the United States and
not in other countries. Using real estate as an example, De Soto shows that the developed
property system in the U.S. has allowed citizens to capitalize and realize the potential of
their assets. Whereas in other countries, the poor cannot realize the potential of their
assets due to weak systems and therefore have an excessive amount of what he coins as
“dead capital”.
McMullan, Chrisman & James and Vesper (2001) is an important theme in this
research as it provides a guide of what subjective data should be used to measure. As
written in the table above, McMullan et al. (2001) suggest “subjective measures should
be used to measure customer satisfaction while objective measures should be used to find
the impact the program had”. Some of the data that will be collected during this research
from former BEL Initiative participants will be subjective. This research provides a
framework of how to evaluate a program using subjective measures and objective
measures which will be useful for this research.
Lakeus (2015) helps to define the term entrepreneurship education. The term is
named and used in different ways with no consensus of its definition or proper name.
Two commonly used terms for EE are entrepreneurship education and enterprise
education. Some scholars such as Gibb (1993), mentioned that enterprise education and
entrepreneurial education have different definitions. However, Lakeus (2015) highlights a
method of combining the two definitions for the sake of his research. The same approach
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of combining the certain definitions of enterprise education and entrepreneurship
education is used in this research.
Hernández-Sánchez, Sánchez-García and Mayens, (2019) researched the impact
non-university EE programs had on “Total Entrepreneurial Activity within the country of
Spain. The researchers also sought out to measure objective measures rather than
subjective measures. They did find that such programs increased entrepreneurial activity.
However, the researchers also realized that the approach lacked the ability to gather data
on participants’ attitudes (subjective) towards the programs on entrepreneurship
education. This research, like McMullan et al. (2001), helps to guide which approach was
helpful or not in gathering the right data for the study.
Summary
Entrepreneurship is seen as a tool to improve economies and conditions of people
in different communities. To that end, governments and different types of institutions
now provide entrepreneurship education to feed and support the entrepreneurial
communities around the world. Some studies (Gowreesunka & Seraphin, 2016) believe
that developing countries such as Haiti can also capitalize on entrepreneurship to
strengthen their economies. BEL Initiative was organized to provide such education
specifically for Haiti-based entrepreneurs. Similar U.S. based programs exist to also
provide EE to entrepreneurs from other countries. However, there is no consensus or
model to evaluate such programs. Furthermore, such programs are highly influenced by
U.S. business culture and entrepreneurship education. The study sought to perform a case
study on the BEL Initiative program and explored enterprising behavior of participants
and resourcefulness of the program. The study also sought to explore how
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entrepreneurship education provided by BEL Initiative was applicable or not applicable
for former program participants when it comes to running their businesses in Haiti.
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CHAPTER III: METHODOLOGY
Through research from scholars and organizations (OECD 2019; Kritikos, 2014)
we know that entrepreneurship is a factor in improving the health of an economy. It is no
surprise then, that governments, universities, and other entities support the establishment
of entrepreneurship programs. The hopeful outcome is that such programs engender
entrepreneurs who will have a positive impact on economic growth through results such
as innovation and the creation of jobs (Kritikos, 2014). With the United States being one
of the leading economies in entrepreneurship (Florida & Hathaway, 2018), some U.S.
based EE programs have been established to assist foreign entrepreneurs as well. One
such program is the BEL Initiative which focuses on entrepreneurs from Haiti. Though
other programs exist to educate foreign entrepreneurs, there is limited formal research on
such programs. There is also limited information on the applicability of American
influenced EE when foreign entrepreneurs implement such knowledge. Therefore, it is
important to make sure an appropriate approach was taken to research the topic.
This chapter comprises several components including research design, role of the
researcher, participants, data collection, data analysis, and ends with a summary. The
research section describes what type of design was selected for this study and why. The
role of the researcher section will cover researcher’s role within this study and describes
the relationship between the researcher and participants. Following this section, the data
collection section which outlines how data is to be collected and procedures. Data
analysis addressed the research questions in relation to how the data was analyzed. The
chapter concludes with a summary of the aforementioned sections.
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Research Design
This research utilized a qualitative phenomenological case study research design.
A qualitative approach was taken due to the nature of data the research is seeking.
Entrepreneurship Education is still a young field in comparison to other areas. Further the
BEL Initiative program is a relatively new program itself, starting in 2017, and formal
studies have not been conducted around the program. Some researchers (Creswell &
Creswell, 2018; Morse 1991) recommend that a qualitative approach is taken when not
much is known about a concept or theory. Other researchers note that qualitative research
is becoming more relevant in international development research because of the valuable
insights from local perspectives gained, and its ability to provide culturally specific and
rich contextual data. (Mack et al. 2005). Such value can benefit the research since
research participants fall into the international category.
A quantitative approach was not taken because the study does not seek to measure
factors such as intent, revenue, actions and entrepreneurial activity. Though these can
serve as indicators of effectiveness, the study also seeks to know what information,
experiences and resources were beneficial or obtained from the participants perspective.
Furthermore, what aspects of the education provided are or were not relevant as an
entrepreneur in Haiti. Though these factors can also be quantified and measured using
quantitative methods and instruments, an important aspect of the study is to explore the
unknown perceptions, feelings, and knowledge program participants gained, which can
best be attained using qualitative methods and design. Given (2008) also notes that
qualitative research is ideal when exploring phenomena to gauge feelings, thoughts, and
people’s interpretation (pg. xxix).
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Since the study explored to understand the experiences, perceptions and what
program participants felt they gained from the program, a phenomenological approach
was taken. Guest, Namey & Mitchell (2013) stated that qualitative research is naturally
phenomenological since it seeks to understand a person’s lived experiences, behaviors
and what these experiences mean socially for them (pg. 10-11). Researchers use this
approach to draw out individual experiences and insight from research subjects.
The BEL Initiative program has its own uniqueness. Though it has structural
similarities with other exchange programs, some differences were, for example, 1. The
program brings entrepreneurs from Haiti to the U.S. to participate and 2. unlike other
similarly structured exchange programs, it focuses on one country. This means that the
participants of this program have an experience that may be highly different from other
entrepreneurship education programs that includes participants from several different
countries. This uniqueness supported the reason to also approach this as a case study.
Meredith (1998) proposes three strengths for case study research: “1. The phenomenon
can be studied in its natural setting and meaningful, relevant theory generated from the
understanding gained through observing actual practice; 2. The case method allows the
much more meaningful question of why, what, and how to be answered with a relatively
full understanding of the nature and complexity of the compete for phenomenon; 3.
Lastly the case method lends itself to early, exploratory investigations where the
variables are still unknown and phenomenon not at all understood ” (pp. 444). Below,
Figure 6 is a research confirmation chart which breaks down how data was collected,
analyzed, and interpreted.
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Research Question

Data Collection
Method

Analysis Method

How did
entrepreneurial
education affect
Haitian
entrepreneurs who
participated in the
BEL Initiative
program?

Interviews: SemiStructured and
open-ended

•
•
•

How was the
Interviews: Semientrepreneurship
Structured and
education provided open-ended
by the BEL
Initiative applicable
to running a
business in Haiti for
program
participants

•
•
•

Figure 6. Research Design Confirmation Chart

How will strategy
answer research
questions?
Transcribing Through
Initial Coding identifying
emerging
Theming
similarities,
differences,
patterns in codes
and themes.
Feelings, thoughts
and opinions are
categorized and
provide a summary
of findings
Transcribing Key words, phrases
Initial Coding and topics will be
grouped and
Theming
compared. Will
help identify
concepts and
theories learned and
implemented/or
attempted in Haiti
by subjects

Role of Researcher
The primary researcher played the role of an observer. The primary researcher
serves as the Director of the BEL Initiative program and naturally has a direct
relationship with many program participants. This would have been a conflict if the
researcher directly interviewed participants. Participants would have probably been
compelled to answer questions in a certain manner due to the researcher’s position in the
program. Further, the supervisory relationship between the researcher and program
participants could dilute the reliability of the data. Therefore, a secondary qualified
researcher to assisted with collecting data, conducting interviews with research subjects,
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and for the initial phase of coding. This strategy ensured that both researchers could be
objective during data collection and analysis.
The secondary researcher for this study is a fully licensed therapist with extensive
experience in interviewing adults. The researcher holds a bachelor’s degree in
psychology from Florida State University, and a master’s in education and mental health
degrees from Florida Atlantic University. Further the researcher is not affiliated with the
program, which may allow the researcher to explore deeper into participants perspective
with less influenced responses. Importantly, the researcher is fluent in English and the
Haitian-Creole language. She was born in Haiti but was still raised in Haitian culture
after moving to Miami, Florida where there is a thriving Haitian population. The
secondary researcher encouraged participants to complete the interview in English but
allowed them to speak phrases or words in Haitian-Creole if it helped them to express
themselves more accurately.
Participants
Population and Setting
Subjects of this research consisted of individuals who participated in the BEL
Initiative program. The subjects had to be selected as a fellow and matriculated through
the program. This population was the best group to answer the research questions because
of their experience within the program and the opportunity they had to apply their
experiences and knowledge from the program to their businesses in Haiti. The subjects
participated in the 2017, 2018 and 2019 cohorts of the program. Though a 2020 cohort of
the program existed, the program was postponed to summer 2021 due to the Coronavirus
disease pandemic (Center for Disease Control and Prevention, 2020).
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Sample
Participants of the program and study included both male and female. Male
participants outnumbered the female participants due to the dominant percentage of
males who participated in comparison to females. Only 25 percent of total participants of
the BEL program were female between the 2017, 2018 and 2019 cohorts. BEL program
administrators have made efforts to increase female participation in the program and have
seen a 12% increase of females selected for the 2020 cohort (15% in 2019 to 10% in
2020), which could have possibly improved the balance between genders. However, the
2020 cohort was excluded from this study. There were 24 participants who had
completed the program. The 2020 program cohort so consists of 24 fellows which
doubled the number of program participants by summer 2021. For this study, participants'
ages ranged from 24 years old to 36 years old. The research aimed to interview a
minimum of seven, and maximum of 12 program participants.
Instrumentation
A guide was provided to assist the interviewer in collecting data. The guide
consisted of questions that were related to curriculum and activities which took place
during the BEL Initiative program. That data also gathered information on the
perceptions of the program and what they learned. The curriculum of the BEL Initiative
program has evolved each year since the program’s inception (Figure 4 in Chapter II
includes previous program curriculums). Because of the constant improvements made to
the program’s curriculum, some slight variations existed between topics in each cohort,
and a few more topics were added each year. To deal with this complexity, similar topics
were combined or absorbed by other overarching topics for the study. The study topics
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were grouped into three general categories that could be applied to each cohort’s
program; 1. Classroom Learning, 2. Exposure Learning and 3. Learn by doing. Some
topics appeared in more than one category if that session was designed to include both
categories. For example, the tourism session included a classroom aspect, but was
followed up with site visits to local attractions to help connect the information learnt in
the classroom. Table 1. below organizes the topics into categories.
Table 1
BEL Initiative 2017, 2018 and 2019 Curriculum Topics by Categories
Classroom Learning
Exposure Learning
Learn by Doing
• Community
• Tourism
• Business Pitching
Leadership
• Business & Politics
• Technology and
• Networking
Business
• Business Pitching
• Customer
• Hartsfield-Jackson
Discovery (Lean
• Networking
Atlanta
Startup Method)
• Tourism
International
• Entrepreneurial/Startup
Airport Visit
Leadership
•
Business Site
• Renewable Energy
Visits
• Business
•
Other site visits
Planning/Business
• Cultural Exchange
Model Canvas
• Technology and
Business
• Business Branding and
Marketing
• Business Pitching
• Accounting
• Raising
Capital/Getting
Funded
• Haitian American
Business Case Study
• International Business
• Lean Startup
Methodology
• Revenue Models
• Social Responsibility
66

Interview questions were derived from the three categories above to create a guide to
interview participants for the research. Table 2 below is a guide that was used for the
semi-structured interviews.
Table 2
Interview Questions by Categories
Classroom Learning

Exposure Learning

• What year did you
participate in the BEL
Initiative program?
• What are some of the
topics that you remember
being taught?
• Reviewing the itinerary,
what are some things you
remember learning in the
classroom that stood out
to you and why?
• Were there some
concepts, methods,
theories, or information
taught you feel did not
apply to the business
environment in Haiti?
• Were there some
concepts, methods,
theories, or information
taught you feel did apply
to the business
environment in Haiti?

• What were some of the
places you remember
visiting?
• Tell me about some of the
site visits that were most
relatable to you and why
• What are some things you
learned through the site
visits?
• How was your experience
interacting with people
from different cultural
backgrounds?
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Learn by Doing
• How do you think the
business pitching
preparation helped you?
• If you can remember the
networking activity, what
did you learn from it?
(exclude 2017
participants)
• What are some things
learned from your
experience in the program
that you applied when you
returned to Haiti?
• What are some ways you
felt the program did and
did not prepare you for
when operating a business
in Haiti?
• Were there any resources
you felt were important
that you connected with
by participating in the
program? For example
(potential investors,
partnerships, people,
suppliers, etc.)
• Overall, how would you
describe your experience
in the BEL Initiative
program?
• What do you feel you
walked away with?

Data Collection
In-depth and semi-structured interviews were used to collect data in the study.
One-on-one interviews was conducted with each participant. Subjects were interviewed
using the Zoom video communication platform in lieu of a face-to-face interview because
of the different city and country locations of subjects. A semi-structured interview
approach was taken to give some structure to the interview, but still allowed participants
to be authentic in their response. Some of the strengths of semi-structured interviews
were that the interview could be focused while allowing perspectives from the subjects to
emerge and allowed for other topics to be explored (Administration of Children, Youth
and Families, 2016). Questions asked during the interviews were open-ended and it
encouraged the interviewees to use their own words in the responses. (Administration of
Children, Youth and Families, 2016)
Research participants were invited to participate via email invitation. The
invitation requested the participants to enroll in the research study. A description of the
research study was also provided in the email invitation. A text message was sent to each
participant to inform them that an invitation had been sent to their email addresses.
Invitees that agreed to participate, were asked to sign and return an informed consent
form. The document was available in Haitian-Creole to ensure they understood what they
are agreeing to. A follow up email was sent three days after the initial email to those who
had not responded. Invitees who agreed to participate in the study received a link which
permitted them to select one of the available days and times to participate in a zoom
video conference call interview. The zoom call was recorded and stored in the zoom
cloud for safe storage and retrieval.
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Data Analysis
Data analysis was implemented after the interviews were complete. The research
questions were kept in mind during data analysis. Those questions are
1. How did entrepreneurial education affect Haitian entrepreneurs who participated
in the BEL Initiative program?
2. How was the entrepreneurship education provided by the BEL Initiative
applicable to running a business in Haiti for program participants?
Data analysis included the transcribing of the interview recordings, coding, and theming.
Transcribing
The recorded audio and video calls allowed for transcription of data. With 11
recorded interviews, a professional transcriber was invited to assist in transcribing the
data. The primary researcher discussed the nature of the interview with the transcriber.
The discussion described the topic of the conversation and the jargon terms related to the
field. This discussion provided the translator with an understanding of the research topic
and a sense of reward by contributing to the research study. Further, having an
understanding gave the translator a sense of reward as a contributor to the research
(Sutton & Austin, 2015). Transcriptions took place on two levels and the interviews were
conducted in English. However, participants were allowed to express themselves in
Haitian-Creole if they had difficulty expressing themselves in English, which was not
their first language. Further, the interviewer responded to questions in Haitian-Creole
when clarity was needed. However, the researcher strongly encouraged the use of English
to avoid heavy translation and transcribing between two languages during analysis of
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data. Creole phrases and words were transcribed into English text before the coding
process.
When the audio has been transcribed into text, Sutton & Austin (2015)
recommend that researchers read the transcription while listening to the recording to
make corrections to errors. Transcripts should include notations of pauses, laughter,
discomfort and other observable or heard responses using punctuation such as periods
and commas. The transcript should also be anonymized, so no identifying information is
included in transcription (Sutton and Austin, 2015).
Coding/First Cycle
Coding of the data began once the transcription was completed. Coding allows the
researcher to identify topics, issues, similarities, differences, patterns, and themes by
understanding the narrative from the subject’s perspective (Sutton & Austin, 2015). The
coding was initially done by using a word document where data was highlighted and
connected with a code. Saldaña (2009) recommends manual coding for first time or
small-scale qualitative projects, and computer-assisted qualitative data analysis software
(CAQDAS) for large-scale and long-term research. Though this research would be
considered small-scale by some standards, the researcher also utilized CAQDAS such as
NVivo QSR International Pty LTD to be more efficient. Manual coding was utilized
initially, then transferred to NVivo to code electronically.
There are two cycles of coding in Saldaña’s Coding Manual for Qualitative
Researchers. The first cycle is broken down into seven subcategories methods, while the
second cycle includes six categories. For this research, the first cycle of coding will use a
combination of two categories highlighted by Saldaña. 1. Initial Coding (falls under
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Elemental Method) and 2. Theming the Data. Initial coding, also known as open coding
by some researchers (Charmaz, 2006; Corbin & Strauss, 2008), is when data is divided
into discrete parts, closely examined and compared for similarities and differences
(Strauss & Corbin, 1998, p. 102). This coding method was selected because as Glaser
(1978) mentions, it serves as a starting point that can provide analytic leads for
exploration. This study has the intended to explore the experiences participants had
during and after completion of the program. After the initial coding, codes were then
combined into themes.
Theming
Themes are phrases that describe and define a unit of data as defined by Saldaña
(2009). However, a few other authors (Boyatzis, 1998; Desantis & Ugarriza, 2000;
Given, 2008) provide a variation of definitions. Boyatzis (1998), defines a theme as “a
pattern found in the information that at the minimum describes and organizes the possible
observations and at maximum interprets aspects of the phenomenon”. Desantis &
Ugarriza’s (2000) definition reads "A theme is an abstract entity that brings meaning and
identity to a recurrent experience and its variant manifestations. As such, a theme
captures and unifies the nature or basis of the experience into a meaningful whole" (2000,
p. 363). Given, (2008) explains that themes are assessed constructs that derive from
codes. Saldaña (2009) also makes note that themes are generated from the process of
coding and categorization.
By generating themes from the constructs, ideas, thoughts, feelings from the data,
the primary research began to understand the phenomenological aspect of the research.
Van Manen (1990) states that themes help to encapsulate the phenomenon that needs to
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be understood. For this research, the themes were not pre-defined. Researchers allowed
themes to emerge from the data collected, which are typically called “emergent themes”.
To analyze, generated themes were categorized into superordinate categories, and relative
codes from the transcript fell under the themes as subordinate categories. Figure 7 below
gives an example of the format.
I. Felt more equipped to run a business
A. I was eager to get back and fix my business
B. More confidence in my abilities
C. Have an international network if I need help
II. Program needs to provide funding
A. The program should have given us a cash prize
B. BEL should invest in our businesses
C. They should connect us with more investors
III. Information learned from the program
A. I always remember when Mike taught us the LinkedIn strategy
B. The lean startup method was new to me
C. He showed me how my product should be packaged.
Figure 7. An example of theming with superordinate and subordinate categories
This process was performed for each interview which produced different themes.
Themes from every interview used a full analysis to develop overall themes. During this
process, some themes were dropped while similar themes were combined.
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Second Cycle
The second cycle of Saldaña’s (2009) manual includes six coding methods. Of
those six methods, pattern coding was appropriate for this study. Pattern coding works to
reduce the data into smaller amounts of themes and constructs (Miles & Huberman,
1994). This style of coding is also appropriate if initial coding was used in the first cycle
and to develop major themes according to Miles & Huberman (1994). Pattern coding
would have allowed the study to narrow down emerging themes from the study. Though
pattern coding could have been ideal in this study, the researcher found that pattern
coding was no longer needed since coding and theming were sufficient to narrow down
themes.
Establishing Trustworthiness
Lincoln .and Guba (1985) introduced four criteria to establish trustworthiness in
qualitative research. Those criteria include “credibility (confidence in the “truth” of the
findings), transferability (showing that the findings have applicability in other contexts),
dependability (showing that the findings are consistent and could be repeated), and
confirmability (the extent to which the findings of a study are shaped by the respondents
and not researcher bias, motivation, or interest)” (Cohen & Crabtree, 2006).
The triangulation technique was utilized to establish credibility. This technique
assisted in helping the research data to be rich, robust, comprehensive, and well
developed (Cohen & Crabree, 2006). The type of triangulation used was analyst
triangulation, where multiple analysts or researchers review the findings (Patton, 1999).
The secondary research assisted in interviewing and recording research interviews with
participants. The primary researcher watched the interview recordings, then transcribed,
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and coded the interviews. Further, participants were provided with a copy of findings
after transcription were coded. This allowed them an opportunity to provide feedback to
ensure accuracy, reduce biases, and increase credibility.
Transferability was achieved through thick description of the live recorded
interviews. However, Ponterotto (2006) highlights that there can be confusion on the
definition and that some confusion around thick description comes from its origins. Thick
description was originally established for ethnography, but then generalized as a tool to
be used in other disciplines such as education, sociology and psychology (Ponterotto,
2006). Researchers (Ryle, 1971; Geertz 1973; Denzin 1989; Holloway 1997; and
Schwandt, 2001) Ponteterotto (2006) defines thick description as
“Describing and interpreting observed social action (or behavior) within its
particular context. Thick description accurately describes observed social actions
and assigns purpose and intentionality to these actions, by way of the researcher’s
understanding and clear description of the context under which the social actions
took place. Thick description captures the thoughts and feelings of participants as
well as the often-complex web of relationships among them. Thick description
leads to thick interpretation, which in turns leads to thick meaning of the research
findings for the researchers and participants themselves, and for the report’s
intended readership. Thick meaning of findings leads readers to a sense of
versimilitude, wherein they can cognitively and emotively “place” themselves
within the research context.” (Ponterotto, 2006, pp. 543).
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Thick descriptions can be used to establish external validity in this research by observing,
listening, and documenting the behavior, physical actions, expressions and stories of the
subjects, thick descriptions can be used to establish external validity in this research.
Dependability and Confirmability was established through an inquiry audit (also
known as external audit). An external audit is needed when a researcher who is not
involved with the research assesses the process, findings, interpretations, conclusions,
etc, and ensures that they are related and supported by the data (Cohen & Crabtree,
2006). These audits were conducted by members of a dissertation committee at
Columbus State University.
Summary
A qualitative phenomenological case study design was implemented to answer the
research questions. This research design was selected because the objective of the
research includes exploring, uncovering unknowns and understanding perceptions. A
secondary researcher was involved in data collection through interviews to add
trustworthiness since the secondary researcher played a significant part in the BEL
Initiative program as the director. The second researcher assisted in data analysis through
review of transcripts and coding. Participants of the research included those who
completed the BEL Initiative program.
The first step in data analysis was transcription of the recorded interviews. Using
methods of coding as described by Saldaña (2009), the researcher utilized initial coding
and theming. Trustworthiness of the data, analysis, and research will be established by
following a criterion introduced by Lincoln and Guba (1985), which included credibility,
transferability, dependability, and confirmability. Credibility was established using
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analyst triangulation, transferability through thick description, dependability and
confirmability was established through external audit. This methodology allowed the
primary researcher to collect and analyze the data in an appropriate and ethical manner.

76

CHAPTER IV: RESULTS
The BEL Initiative program was designed to provide entrepreneurship education,
exposure and connection to resources for Haiti-based entrepreneurs. There are other
similarly structured exchange programs. However, there is little formal research on the
effectiveness, including post-program enterprising behavior, participants’ perspectives,
and resourcefulness of such programs. Therefore, this study explored these components.
This research can help understand what kind of positive impact or changes may be
needed for entrepreneurial programs with a similar structure who provide entrepreneurial
education. Further, we find that there is a gap in current research of the practicality of
American entrepreneurship education on Haitian entrepreneurs based in Haiti.
Participants
Participants for this study included fellows from the 2017, 2018 and 2019 cohorts
of the BEL Initiative program. There were two participants from the 2017 cohort, four
from 2018, and five participants from the 2019 cohort. 11 alumni total from the program
participated in the research. The research group consisted of 10 men and one woman
between the ages of 24 to 36. All participants resided in Haiti at the time of participation
in the program. The criteria for research participants were:
•

Must have been selected and participated in the BEL Initiative program

•

Must have been operating a business before the program

•

Or must have launched or attempted to launch a business after program
completion

Over the span of four weeks, 24 participants were invited, all of the participants who
agreed to be interviewed via the zoom platform. The average age of the participants was
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30 years old. All participants' highest level of education included college. One participant
had some college, seven had a bachelor’s degree, two had a master’s, and one with a
doctorate degree. The degrees included variety of disciplines such as finance, agriculture,
agronomy, medicine, computer engineering, business administration and education. Two
participants were from the 2017 cohort., four were from the 2018 cohort, and five
participants from the 2019 cohort. Table 3 provides participant demographics of the 11
entrepreneurs who agreed to participate in the study.
Table 3
Participant Demographics
Pseudonym Gender Age Education Level

Cohort Year

Avery

Female 32

Bachelor’s in Finance

2017

Emmanuel

Male

26

Bachelor’s in Agriculture

2018

Ezekial

Male

33

Doctor of Medicine

2019

Harry

Male

25

Bachelor’s in Computer Engineering

2018

James

Male

24

Bachelor’s in Agricultural Sciences

2019

Jim

Male

36

Master’6
+s in Corporate Finance and
Management of NGOs

2019

John

Male

29

Bachelor’s in Agronomy

2018

Ralph

Male

32

Bachelor’s in Agriculture

2018

Rudolph

Male

32

Some college/Business Administration

2019

Pete

Male

30

Bachelor’s in Management

2019

Victor

Male

36

Master’s in Education

2017
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Avery
Avery is a 31-year-old entrepreneur with a bachelor’s degree in finance. She was
introduced to entrepreneurship by her father at a young age when she would work with
him. She currently runs a bakery shop and was part of the 2017 cohort.
Emmanuel
Emmanuel is a 26-year-old urban agricultural entrepreneur. He started his nonprofit organization in 2016 while still an undergraduate at his university in Haiti.
Emmanuel has a bachelor’s degree and is part of the 2018 cohort.
Ezekiel
Ezekial is 33 years old and operates a marketing and branding agency. He began
his entrepreneurship journey while in medical school when he would design graphics and
logos for different people. He holds a medical degree and is part of the 2019 cohort.
Harry
Harry is 25 years old and was introduced to entrepreneurship through both of his
parents being entrepreneurs. He currently runs a company to help people invest in the
stock market and also started a coffee company with a partner. Harry holds a Bachelor’s
in computer engineering and is part of the 2018 cohort.
James
James is a 24-year-old entrepreneur and agronomist. He was introduced to
entrepreneurship by participating in a pitch competition. He runs a company that
produces special seasoning for food. He has a bachelor's degree in agricultural science
and participated in the 2019 cohort.
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Jim
Jim is 36 years old and works as a business consultant. He has two masters
degrees; one in corporate finance and the other in management of NGOs. Jim learned
about the program through a text messaging group chat and participated in the 2019
program.
John
John is 29 years old and runs a dry cleaning/laundry business. John learned about
the program through a previous instructor. He has a bachelor’s degree in agronomy and
participated in the 2019 cohort.
Ralph
Ralph is 32 years old and participated in the 2018 cohort. He and his partners ran
a company that produced plantain chips. He has a bachelor’s degree in agro-economics.
Rudolph
Rudolph is 32 years old and is currently working on a mobile application. He is
completing his bachelor’s degree in business administration while working at an NGO.
Rudolph is part of the 2019 cohort.
Pete
Pete is 30 years old and helps run a call center based in Haiti. He has a bachelor’s
degree and learned about the program through a friend who previously participated. Pete
is part of the 2019 cohort.

80

Victor
Victor is 36 years old and participated in the program in 2017. He runs a schoolbased health care system that provides healthcare services to children and parents. Victor
has a master’s degree in education.
Table 4 shows individuals affiliated with the program that are mentioned and
identified in some of the codes by the research participants.
Table 4
Individuals affiliated with program mentioned by participants
Name Affiliation with program
Moe

Instructor at University of Iowa

Jake

Instructor at University of Iowa

Mark

2019 Cohort fellow

Results
For this study, the research questions to be answered are:
1. How did entrepreneurial education affect Haitian entrepreneurs who
participated in the BEL Initiative program?
This first question focused on exploring what program participants learned, behavioral
changes and resources obtained from the program. As far as resources, it explores if there
were aspects or activities in the program that led participants to connect to resources.
Resources could include mentors, investment/funding, partnerships, or connections to key
individuals who they thought could assist them or their businesses.
2. How was the entrepreneurship education provided by the BEL Initiative
applicable to running a business in Haiti for program participants?
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The second research question attempts to explore what components of the
program were relevant or practical to participants since their business operations are in
Haiti. The training they received was highly influenced by U.S. business culture and
education.
The interviews were conducted by a separate researcher and allowed me to
analyze the data that was less influenced by my position in the program, and in a manner
that was more objective. By using initial coding and theming the data, five main themes
were identified to address the two research questions of this study.
In the initial proposal of the study, pattern coding was chosen to follow the first
cycle of initial coding and theming the data. However, I found that the pattern coding was
no longer necessary as the theming of the data was sufficient in narrowing down codes to
common themes and patterns in the data. This may have something to do with the number
of participants which is significantly smaller than what other researchers may consider
large. Each interview transcript went through the initial coding where I manually coded
using Microsoft Word. Phrases and terms were coded using the comments feature. The
comments were then extracted which provided a template with highlighted phrases and
their assigned codes.
This document was then uploaded into NVivo qualitative analysis package
release 1.5, where the data was organized. The codes were narrowed down to themes by
first finding similarities and common language and relationships between the interviews
and categorizing them. The codes and subthemes that were included in the analysis
emerged from the majority of the transcripts. These codes and subthemes were grouped
together to create overarching themes. Naturally, some of the original codes and themes
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were excluded due to the lack of connection with other data. The data was eventually
organized into the main themes below.
1. Most of the information, concepts and skills are applicable and adaptable in
Haiti, except for raising capital.
2. Strong network and connection to resources.
3. Cultural Exchange was also connected to familial cultures.
4. Exposure learning, learning by doing, and advice were the most effective
ways of learning.
5. Feelings and experiences led to enterprising behavior.
Table 5 organizes the main themes and sub themes down to their root codes. However, it
is important to note that not all codes are included in the figure due to their length and
quantity. A few codes were provided as examples to give context to the data and the main
themes. When reviewing the results below, some of the codes that are not in the figure
will be included in the explanation to help support the data. Another thing readers should
keep in mind while reviewing the results, is that English is not the first language of
interviewees. The codes are written just as they were said which may not all be in proper
English.
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Table 5
Main themes, sub themes and codes of interviews with entrepreneurs of the BEL Initiative
program
Main
Themes
Most of the
information,
concepts and
skills are
applicable
and
adaptable in
Haiti, except
for raising
capital

Sub themes

Codes

•

Applied, applying or
reasoning why
education is
applicable in Haiti.

•

•

Difficult or not
applicable in Haiti

•

•

•

Strong
network and
connection to
resources

•

Strong Network

•

•

Connection to
Resources

•

•
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Ezekiel: “The system itself works
everywhere like and even better in
Haiti because like I said, we don't
have any choice but to be lean
right?”
Jim: “I’m in business consulting. I
use their method. I use the
methodology of the trainer to
replicate them in Haiti when I work
with entrepreneur in Haiti”.
Harry: “Certain stuff that were
being said, you know, like it’s
easier to reflect it when we talk
about American businesses, but
when I speak about Haiti, I have to
take a whole lot of things into
consideration.”
James: “You can’t learn a Haitian
entrepreneur how to, how to reach
out to investors how to get funding.
You can’t learn this from an
American perspective and hope that
you will be able to come in Haiti
and to practice.”
Avery: “Now actually BEL helped
me in a way because they connect
everybody”
Jim: “I think that I have connection
with many more Haitian
entrepreneurs and more institutions
that provide technical assistance to
businesses in Haiti now thanks to
BEL initiative. It was BEL
Initiative that open the door.”
Pete: “I think that we can still reach
out to those people. I can still reach

Main
Themes

Sub themes

Codes
out to Ronald and say yo man, I
need you know, this and this
amount. Do you think that we can
arrange a way that we can pitch
your business idea to you know,
some of those investors, you know”

Cultural
Exchange
was
connected to
familial
cultures

•

•

Mandela Washington
Fellows (Young
African Leaders
Initiative (YALI))
Black/African
Americans

•
•

•

•

•

Exposure
learning,
learning by
doing, and
advice were
the most
effective
ways of
learning

•

Exposure Learning

•

Learning by doing

•

Advice
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John: “You know, Africans,
they’re our brothers”
Emmanuel: “We had the chance to
talk with African people and
because they, their culture is pretty,
it's almost the same. “
Ezekiel: “the YALI Africans,
Haitians? You don't get more
African than that, right? So just
connecting with these people
understanding the shared Heritage”.
Avery: “And it helped me
understand also the reality of black
people in the states, even though
Haiti is a black country.”
Pete: “It was it was really
interesting, and you know, those
people in Albany, you know, the
black people like me and then they
can relate to our, you know struggle
in Haiti”

•

Emmanuel: “Yeah, it's something
new in Haiti. The ATM machines
like we used to go to bank and then
we draw a money or deposit and,
but we were not used to the ATM
machines. You understand? So, it
was new to me, technology it was
like great learning about like how it
works and then how they started it.”

•

Harry: “So networking is one of
the concepts or stuff I learned from
BEL Initiative.”

Main
Themes

Sub themes

Codes

•

Feelings and
experiences
that led to
enterprising
behavior

Feelings and
Experiences
________________________
• Enterprising Behavior
•

Ralph: “I've learned that we met
someone one night during the BEL
initiative. She also she told me
something about the process itself
and that was to keep keeping
looking for a better way to do it.”

Rudolph: “So, you felt inspired
that one day you can reach that
level too.’
• John: “They are things that make
you think. They make you think
you can make it. You can do bigger
things, you know.”
________________________
• Ezekiel: “So, you know, it really
motivated me to just come back and
get back to work. I was on my way.
I was working on the plane.”
•

Theme #1: Most of the information, concepts and skills are applicable and adaptable in
Haiti, except for raising capital
The interviewees/entrepreneurs remember several topics taught throughout the
program for each year, which can be reviewed in Figure 4. When asked by the
interviewer what they thought could be applied or could not be applied, most had the
consensus that what they remembered during the interview, could be applied. For
example, one of the most common concepts from the program that entrepreneurs
(particularly from the 2019 cohort) thought was applicable to Haiti was the Lean Startup
Methodology. Ezekial, a 33-year-old who has a marketing and branding firm, said this:
“It’s not like it's something for startups or something for underdeveloped countries. No,
this, this is what's being used everywhere. And you know, that's, that's why when I was
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like ha ha. I struck gold. And yeah, so the system itself works everywhere. Like and even
better in Haiti because like I said, we don't have any choice but to be lean right?” What
helped substantiate this further was many of their explanations of how they were
applying or had applied the knowledge, concepts, or skills back in Haiti. The questions
were often asked in an open-ended manner, so participants naturally explained how they
were applied without much probing. For example, James, a 24-year-old agricultural
entrepreneur explained: “Given that I tried, I always tried to apply the Lean Startup
methodology. So, I can say that I used that. I used that to launch my company”. Also,
36-year-old business consultant, Jim, told the interviewer “I’m in business consulting. I
use their method. I use the methodology of the trainer to replicate them in Haiti when I
work with entrepreneur in Haiti”. The entrepreneurs seemed to be open and genuine
about what they thought could be applied in an environment like Haiti.
Some entrepreneurs thought everything was useful and did not recall information
that was not applicable or useful in Haiti. Others would imply that everything was useful
but would make an exception for one or two things. For example, Emmanuel, a 26-yearold agricultural entrepreneur said: “One thing, one thing about okay. I think everything
we were able to apply everything but the, the entrepreneurship spirit, it's not something
you really can, can, can how, it's not really something you can, you can really put into
someone’s mind” Initially, James could not remember information that he could not
apply. But he eventually recalled the difficulty of getting his products into supermarkets
in Haiti by using an email strategy taught to him during the program.
“I do remember something that it was difficult to apply in Haiti. I can say many
people who are doing business in Haiti. Maybe the wealthiest people who own the
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best supermarkets, they are not open enough for that. They are not even if I tried.
I started to look, to look for emails and to reach out to people. I won't, I won't get
as many answers as I would get in the U.S. So, I made that experience when I
when I'm, I try, I was trying to get into supermarkets for the first time. They
wasn't open that door. Some of them didn't even want to take the products.”
Naturally, these experiences of information that were not applicable may have been
unique to each entrepreneur since they all have different businesses and are in different
industries.
However, there was one topic that several of the entrepreneurs mentioned
applicability issues in; Raising capital. The root of the problem in raising capital seemed
to be similar amongst those who highlighted this issue; the strategies that instructors were
teaching them to raise capital was from an American perspective and did not take Haiti’s
differences into consideration. Harry explained this issue very clearly; “because believe
it or not, certain stuff that were being said, you know, like it's easier to reflect it when we
talk about American businesses, but when I speak about Haiti, I have to take a whole lot
of things into consideration. Yeah, political turmoil, strikes, funding from the government
and all of that. It's not easy to acquire”. James’s code supported this sentiment as well;
“So you can’t learn, you can’t learn a Haitian entrepreneur how to, how to reach out to
investors how to get funding. You can’t learn this from an American perspective and
hope that you will be able to come in Haiti and to practice what you learn him to get
funding. So, the game is harder.”
Furthermore, the entrepreneurs also addressed funding issues from financial
institutions in Haiti as a problem too. Jim, the business consultant, explained how
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financial institutions did not want to finance startups. He also noted that even when a
business gets a loan, the interest rates are too high; “For example, the interest with the,
when you will borrow money from this institution. They are very higher and they can
contribute to the, to the, to their failure. ‘Another code from James gives examples of the
interest rate: “There is more risk and rate. The interest rate is higher so you have, you
have entrepreneurs who were launching with loans with like 48% for example, so it's
difficult to succeed. Yeah. Yeah 48% a year. So, it's difficult. We have entrepreneurs who
have loans with that interest. Maybe it's difficult to find below 36%. It's very difficult to
find loans, you know 36%”.
On the contrary, some of the entrepreneurs did reveal in their interviews that they
were able to use the pitching and networking skills they learned to find funding. An
observation that caught my attention was that a few of those who said it was difficult to
get funded in Haiti, actually gave examples of themselves utilizing the skills and methods
taught in the program to gain funding from other sources. Below are some examples.
Emmanuel: “I was able to raise capital within my network to organize the competition for
United Nations because they didn't provide us with any like funds to, they only provide
us with material resources, but no fund. I was able to develop partnerships to with some
local restaurants with the schools and yeah, and then present them like sent them or
business plan and then pitch for them”.
James: “So, at the BEL Initiative I became a better pitcher I can say. At the BEL
Initiative because we had sessions it was a challenge, so it was we learned a lot of things
stuffs on the lecturers. And we were among the top five and we got a small funding for
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that, that, that helped us a lot. That's helped us a lot. It was very interesting. The first time
we were awarded. Only a few months after launch”
John: “Oh, I think I didn’t, I didn’t know about pitch before participating in BEL
Initiative”. You know, and I learned the concept and I know how to, how to do it, or to do
it well to convince investors, you know, and as a matter of fact I got the, investment for
my, for my business.
Assessing these codes, it seems that the entrepreneurs are able to apply what they
learned in Haiti to a degree, but the infrastructure and banking institutions of the country
creates some level of difficulty when it comes to raising capital or getting a loan. The
“raising capital” aspect of the program’s curriculum lacks consideration for the
environment of the entrepreneurs. This is somewhat substantiated by entrepreneurs’
efforts of trying to raise capital or funding for their business. Though some of them were
able to successfully raise capital or get funded, they are also in the position to attest to the
difficulty of executing this in Haiti. The common method that entrepreneurs seemed to
use to gain funding or support was to find organizations or people based outside of Haiti
to who were providing Haiti-based entrepreneurs or business with those opportunities.
For example, Harry connected with the National Alliance for the Advancement of Haitian
Professionals (NAAAHP) to find sponsorships for his coffee company to be the official
coffee of the NAAAHP conference in Miami, FL. James sought funding by participating
in a pitch competition hosted by the Haitian Canadian Chamber of Commerce. However,
John was able to receive an offer from an investor during his participation in the BEL
program. He also and received funding from a Haiti based or organization after a pitch
competition to launch his laundromat in his hometown. It seems that the issue may
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actually be finding enough opportunities to raise capital. In the United States, there may
be ample opportunities and sources to raising funds. Whereas in Haiti, there may not be
as many opportunities, and they typically have to find organizations and people that are
based outside of the country to get some of the financial resources they need.
This theme addresses the second research question about the applicability of the
concepts, skills and knowledge in Haiti. Further, these results and responses from the
entrepreneurs show that the term “not applicable” should probably be replaced in the
research questions. The second research question should ask if the concepts or
information were “difficult to apply or adapt” to Haiti's environment instead of not
applicable. Overall, the entrepreneurs were able to apply what they learned in Haiti, but
had difficulty getting funded in Haiti using an American strategy. One entrepreneur,
Victor, eloquently addressed how one topic was being taught in an American perspective,
when he said, “it was not a Haitian problem-based approach”. Some topics like raising
capital and others, may need a more “Haitian problem-based approach” within their
design.
Theme # 2: Strong network and connection to resources
All interview participants gave some tangible and intangible items they felt
benefited them. Some of these items were received during and some after the
entrepreneurs completed the program. I also took note of their language when they
directly credited the program for some of their outcomes, results or achievements. Some
benefits also included resources that the entrepreneurs felt they had access to or attained
because of their affiliation with the program. The most recurring language and
implications referred to their network and connection to resources.
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Network was one the most consistent themes when analyzing what entrepreneurs
took away from the program. The entrepreneurs showed appreciation for their network
amongst each other, previous cohorts, and their expanded international network. For
example, Ekekial says this about the program; “So it becomes a network, and which is
another strength of the BEL initiative.” Avery, a 32-year-old entrepreneur explained:
“Now, actually BEL helped me in a way because they connect everybody” She goes
more in depth when she states: “BEL really put people together. I met the third cohort
and that hasn't changed. So, it happens between them first, and then they put all of us
together. And when we meet, when we finally meet the same thing happen. So, yeah it's
like growing a big family”. Jim experienced his institutional network expand from the
program as well; “I think that I have connection with many more Haitian entrepreneurs
and more institutions that provide technical assistance to businesses in Haiti now thanks
to BEL initiative. It was BEL Initiative that open the door.”
Connection to resources is essentially an extension to the network category.
However, I separated it in the sense that fellows feel like they have access to resources
through certain people within their network. One clear example of this is from Pete who
stated “So if we're going to need help, I think that we can still reach out to those people. I
can still reach out to Ronald and say yo man, I need, you know this and this amount. Do
you think that we can arrange a way that we can pitch your business idea to you know,
some of those investors, you know in the league?” Though resources are not explicitly
defined by all participants, it seems some may conclude that the program or members of
the Georgia Haitian American Chamber of Commerce have the ability to connect them to
things they may need.
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Theme #3 Cultural Exchange through connection to familial cultures
There were a variety of cultural experiences that participants shared in their
interviews. For some like John, it was his first time in the United States. Ezekial shared
his first time visiting a comic book store. And for Avery, she encountered people who
were intrigued because it was their first time meeting people from Haiti. However, this
theme comes from a triple experience that the entrepreneurs experienced as being
African, black, and Haitian during the program. For example, one group of people from
another exchange program that the entrepreneurs typically encounter and share exchanges
with each summer, are the Mandela Washington Fellows of the Young African Leaders
Initiative (YALI). The reactions were very similar when they recalled their exchanges
with the YALI fellows. One reaction from Ezekial was: “the YALI Africans, Haitians?
You don't get more African than that, right? So just connecting with these people
understanding the shared Heritage”. John said: “you know, Africans, they’re our
brothers.” Other entrepreneurs echoed interactions with the Mandela Washington fellows
similar to this statement by Emmanuel who said: “we had the chance to talk with African
people and because they, their culture is pretty, it's almost the same.”.
When it came to the experience of interacting with Black Americans, there was
also the relatability pattern in responses as well. Most of the experiences referred to their
time in Atlanta and Albany, Georgia. Pete explained his experience: “it was, it was really
really interesting, and you know, those people in Albany, you know, the black people like
me and then they can relate to our, you know struggle in Haiti”. John compared both the
city and people: “Albany, that’s it. And the community looks like our community in
Haiti. For that reason, I found myself in it” The exchange also changed some perspectives
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and image fellows may have had of Black Americans. Rudolph shared: “and this is where
I understood black people could, but black people are success stories too that you don't
often hear about”
The cultural experience included a variety of experiences, but with a common
thread of relatability to others. There were some unique individual experiences that
participants mentioned regarding their American experience and interactions with other
cultures. However, a common thread seemed to be a sense of relatability, family, and
inspiration from connecting with other people of African descent.
Theme #4 Exposure learning, learning by doing, and advice were the most effective
ways of learning
Questions from the interviews were created surrounding three types of learning:
classroom learning, exposure learning and learning by doing. During the process of
coding and theming, the sub-theme “advice” emerged. When assessing the codes, the
data revealed that information from classroom learning seemed to be largely forgotten.
The most effective parts of the entrepreneurship education seemed to be exposure
learning, learning by doing, and advice given by individuals. Concepts like Lean Startup
Methodology, though taught in the classroom, were mentioned by many of the
participants. However, the most common part of lean startup that was remembered was
customer discovery, which is an activity that requires you to physically get out and talk to
people. This specific activity could be classified as “learning by doing” which does not
help the case for classroom learning.
To be clear on what was learned, I defined a concept, skill, or information as
learned when the entrepreneurs went in depth, or said they applied the information. There
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seemed to be a clear difference from when the entrepreneurs remembered topics and what
they digested. When they learned what was taught, they tended to automatically go into
detail. Though this is not a solid indicator overall, it was an interesting observation that
was used. Further the interviewer asked questions like “What topics stood out to you and
why? What topics do you remember being taught, How did it help you? What did you
take away from the BEL Initiative program? And what were you able to apply or not
apply in Haiti? These questions sometimes triggered a detailed response for certain
topics. For example, marketing was a classroom topic that did not include practical or
physical activity. When John was asked how the program helped him to launch his
business, one of his responses was:
“Other things like I told you, you have marketing. Marketing was in Albany. I
think it was Albany, Albany. I don’t remember the instructor. We learned
marketing. See? When discussing marketing I remember there was a question
that was interesting. Is marketing a skill or science? I remembered I answered the
question and said both at the same time because doing business is a science and
it’s a skill too. Because a lot of people are doing business in Haiti. But they don’t
know the science.”
He continued to explain more after. The same scenario would happen when the
participants discussed certain site visits, experiences, and advice they received. This was
an indicator that they digested this information or experience. To provide another
example, when Ezekial was asked what he remember being taught, his answer was:
“Oh, don't start. I mean that was my favorite part. I mean personally I am in love
with learning. So, the learning was my favorite part. I remember Iowa vividly.
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Venture school at the JPEC. I really remember the, the instructors Moe and Jake,
Jake Angelito. So, the topics were definitely business model generation. Okay,
and with really a lot of focus on how to start from, you know doing, getting the
customer profile right. And then to design in the value proposition for them. And
then creation, like how do you get out of you find that, I would say productmarket fit right? So, you need customer relationships to make sure that you find
ways to communicate with these people and then you need channels right?
Because you can't promise them that you're going to give them something but
don't deliver”
These thorough or detailed explanations happened with each interview depending on the
topic, experience, or advice. Because of the length of the responses, a chart is provided
below instead of the codes to show how many participants provided at least one thorough
explanation of a topic learned in each area.
Table 6
Breakdown of participants who provided at least one code for the sub themes in learning
Sub theme

# Of interviewees contributing to subtheme

Advice

7

Learning by doing

8

Exposure

10

By letting the themes emerge from interviews, the subject categories, learning by
doing and exposure became sub-themes as participants discussed how they learned
certain information. Advice emerged as a learning sub theme as more entrepreneurs
shared their experiences receiving them. Only four participants were coded into the
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classroom learning sub themes. This meant that when participants talked about topics
learned in the classroom, only four went into thorough explanation of any of the
classroom topics. However, there is a limitation to this approach in that the interviewer
did not directly ask the entrepreneurs to go into detail on each topic they mentioned.
Therefore, there is the possibility that some may be able to go into detail on other topics
if given the opportunity.
Theme #5 Feelings and experiences led to enterprising behavior
While there are many things that could be classified as an outcome of the
program, there were some underlying patterns that were recurring in the interviews that
seemed to spark the movement to those end results. In many cases, entrepreneurs
explained how they felt a certain way which led to a certain behavior or actions. Below in
Table 7 are examples of feelings entrepreneurs felt followed by an action.
Table 7
Codes of feelings and experiences led to enterprising behavior
Harry’s feeling: “but he marked me. He marked me in a way that he really loved the country.
And I could the passion, the effort he puts into this just made me, made me even more thirsty
and greedy to bring more to my country. And one of the thing that mark me is when he said,
network is your net worth. Your network is your net worth. Until now this stood up with me
everywhere. “I feel like the whole the entire the entire, in a word it unlocked it unlocked my
potentials. The BEL initiative unlocked my potentials.”
Action:” quickly after the BEL initiative one of the thing, one of the thing I told my team
which is what I just told you is, your network is your net worth and all of that. So I had them to
participate and plenty of events whether it's in Haiti or elsewhere”
Ezekial’s feeling: “Well, first of all, it gave me confidence like that's the first thing like
Ezekial, you can do this. Like you can do it. You can actually run that.”
Action: “So, you know, it really motivated me to just come back and get back to work. I was
on my way. I was working on the plane. “So, like to be honest when I got back I had a job. I
was a different, a very different employee. Because I was thinking like an intrapreneur. I
would have these kinds of conversations with my boss. Like you know, what we need to open
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a video studio and say so like, I was very different. So, it gave me that confidence like you can
do this”
Rudolph’s feelings: “coming to the realization that Haitians can do great. Black people can do
great. And that was really inspiring because you don't often see on movies on TVs, black
people driving sport cars, driving nice cars in suits. It's uncommon. It's really uncommon to see
that and it was great to see it. And it was great to see they were on top of their businesses.”
Action/behavior: “and inspired to put more, personally to put more effort in my business and
the things they usually talk about was how we could manage our businesses despite Haiti’s
problems”

Other behaviors and actions to note, was that several of the participants of the
program collaborated and partnered with each other post program. Not only did they
collaborate with entrepreneurs within their cohort, but also other cohorts before or after
them. For example, Avery from the 2017 cohort partnered with Ezekial from 2019: “but
later on I had a partnership with Ezekial when we founded the consulting firm”. Jim
collaborated with two other cohort members for a program he was working on: “Mark
who makes sandals, to present their business model in my class. He came to help me to
present, his business model. It was another guy who when he reached whose name is
Pete, they participate in my program”. Further, several of the participants, like Jim,
provided examples of teaching and sharing what they learned to others. Though there
were many positive statements about the program and their personal experiences, many
of the entrepreneurs also shared recommendations and thoughts on the program. A few
of those thoughts and recommendations were:
Harry: “But you know, like I feel like it would be you know, one of the main
thing they could do which could probably be hard, but it's to have like a successful
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entrepreneur from Haiti, you know that went through the struggle and that can end and
say, okay, from A to Z, this is what I had to went through, you know,”
Jim: “I think that BEL Initiative should give more, not more technical assistance
on finance, corporate finance. For example, for the methodology they use to provide
balance change for the projection forecast for their businesses. I think that BEL Initiative
should improve this.”
Rudolph: “they should emphasize on that. They should help Haitians start
business without spending much because this is what we do because this is, this is what
the lean methodology is about.”
Summary
Exploring the research questions through interviews of entrepreneurs who
participated in the BEL Initiative program produced five themes.
•

1. Most of the information, concepts and skills are applicable and adaptable in
Haiti, except for raising capital

•

2. Strong network and connection to resources

•

3.Cultural Exchange was also connected to familial cultures

•

4.Exposure learning, learning by doing, and advice were the most effective ways
of learning and

•

5. Feelings and experiences led to enterprising behavior.

These uncovered themes assisted in answering the research questions.
For the first research question, “How did entrepreneurial education affect Haitian
entrepreneurs who participated in the BEL Initiative program?” Four of the five themes
answered this question. The answer: The entrepreneurship education had an effect on
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those who participated in the program because they felt they had a strong network and
connection to resources. There was also a cultural experience where they not only
experienced cultural exchange but connected with people who share a historical heritage
and empowered them. We also find that the method in which they are effectively learning
is consistent with the Enterprise Education Model (Gibb, 1993) mentioned in the
conceptual framework of this research. For example, participants seemed to remember
and absorb components of the program through exposure learning, learning by doing, and
receiving advice. These included components of the program like site visits, business
pitching, networking, learning the Lean Startup Methodology, and speaking informally to
someone. Moreover, participants seem to leave the program with confidence, motivation,
and eagerness to achieve success in Haiti. Their actions and initiatives to make progress
increased shortly after participating in the program.
For the second research question: How was the entrepreneurship education
provided by the BEL Initiative applicable to running a business in Haiti for program
participants? Answer: Overall, most of the education provided by the BEL Initiative was
applicable to running a business in Haiti. Many of the soft skills, strategies and methods
helped participants solve issues they dealt with internally within their business. However,
some topics and instructors did not take the infrastructure and environment of Haiti into
consideration. One such topic was raising capital. The approach taught participants to
raise capital from an American perspective which was difficult to apply in Haiti.
Internally (within their business), an entrepreneur can make some significant
progress applying what was learned from the program. This progress can sometimes
become difficult when external factors such as a bank or the governmental institution is
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needed in Haiti. These institutions are part of the country’s infrastructure which is
extremely important in fostering a conducive environment for entrepreneurship. Many of
the stated factors brought up such as, political turmoil, high loan interest rates, expensive
utility expenses are known issues amongst the entrepreneurs. However, much of the
education needs to be adapted in a strategic manner that helps one navigate a country like
Haiti. The cultural exchange between the BEL fellows, YALI fellows and to some extent,
Black Americans was significant because it defined a moment where the participants
were in an environment where they felt they had the same struggle but lived in different
parts of the world. They were no longer in a theoretical classroom of how the world
works, but in that moment, an actual reality. For example, one participant said when
talking about talking with one of the YALI entrepreneurs “discussing something about
what you know what we are doing back in Haiti and what they are doing back in Africa
and we felt like the same thing, like really the same thing like, same situation same
problems. And we are looking for the same solutions”. This is an interesting statement
because it shows that they all were looking for solutions from an American perspective
whether they were conscious of it or not. This does not mean that solutions from other
cultures or countries are not useful, but it should be acknowledged so proper assessment
can be made on not just on how it is adapted in that country, but how entrepreneurship
education should be taught to those outside of the U.S. In short, the education from BEL
Initiative is applicable, but has areas that could have much larger impact if improved.
Building on what Victor identified, the education should come from a “Haitian problembased approach”.
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CHAPTER V: CONCLUSIONS
Summary of the Study
Entrepreneurship is seen as a key activity to helping developing countries create a
stronger economy. Observing how first world countries like the United States benefit
economically and socially through entrepreneurial activity, this provides further grounds
for belief that developing countries can reap some of the same benefits by nurturing an
entrepreneurial environment. With this knowledge, several organizations and
governments launch programs to promote entrepreneurship, especially in developing
countries like Haiti. One such program based out of Georgia that aims to empower Haitibased Entrepreneurs, is the BEL Initiative.
The BEL Initiative program is administered by the Georgia Haitian-American
Chamber of Commerce, Inc, and focuses on providing entrepreneurship education,
cultural exposure, and connecting Haiti-based entrepreneurs to resources. However, there
seems to be little formal research on the effectiveness of such exchange programs. Things
like post program behavior, what participants learned, and the resourcefulness of the
program from the participants perspective are difficult to find in formal research of
similar programs. Further, there seems to be a gap in current research of the practicality
of American entrepreneurship education on Haitian entrepreneurs based in Haiti. The
research aimed to explore these areas by executing a case study research on the BEL
Initiative program.
The research gathered experiences and perspectives from the research subjects
using a qualitative phenomenological case study research design. Because programs
structured like the BEL Initiative and its impact are still not well understood and
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understudied, a case study was more appropriate. Furthermore, similar programs have
different program objectives from the BEL Initiative. Data was gathered by first
recruiting former participants of the program to participate in a recorded video interview
using the zoom platform. A second researcher was involved with interviewing the
participants to avoid bias in the answers of the interviewees. Questions were broken
down into three categories based on the program’s structure: classroom learning,
exposure learning, and learning by doing.
The research produced five themes which summed up how participants were
affected by the program. 1. Most of the information, concepts and skills are applicable
and adaptable in Haiti, except for raising capital 2. Strong network and connection to
resources 3. Cultural Exchange was also a connection to familial cultures 4. Exposure
learning, learning by doing, and advice were the most effective ways of learning and 5.
Feelings and experiences led to enterprising behavior. These themes also answered the
two research questions that were presented in the study.
We found that the entrepreneurship education provided by the program had an
effect on participants through them gaining a strong network and connection to resources,
cultural experience that allowed them to connect with people who shared a historical
heritage and absorb educational components of the program through exposure learning,
learning by doing, and receiving advice. Participants also seemed to leave the program
with confidence, motivation and eagerness to achieve success.
When looking at the applicability or practicality of the education provided by the
program, most of the education was applicable to running a business in Haiti. Soft skills,
strategies and methods helped participants deal with issues that were in their control.
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However, certain topics and instructors lacked the consideration of Haiti’s infrastructure
and environment in their lessons. One such topic was raising capital. The program’s
teaching on raising capital and funding proved to be more difficult than what was taught.
This indicates that there may also be other topics that need to be adjusted, especially
those scenarios where entrepreneurs have to deal directly with institutions that are part of
the country’s infrastructure.
Analysis of Findings
Connected to conceptual framework
After reviewing the five themes that were narrowed down from codes, I found
that the findings actually supported the conceptual framework. Part of the conceptual
framework is from Gibb (1993) Enterprises Education Model. In this model, there are
three major components. The components were slightly adjusted to fit this study;
1. The essence of U.S. business culture and education into the classroom
environment
2. A task structure for learning under conditions of uncertainty
3. An enterprising teaching model
Through the interviews, all three components seemed to be evident as participants
expounded on their experiences and outcomes. For example, “the essence of U.S.
business culture in the classroom environment” is obvious through the participants’
critique of certain learning material not being applicable to Haiti. “Task structure of
learning under conditions of uncertainty” is evident in activities such as customer
discovery, where they were asked to interview random people to gather information,
networking to connect with relative people and resources, and even the activity of
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pitching their ideas to potential investors. An important aspect of the third component is
simulation and learning by doing. Not only did participants of the program remember
activities where there was simulation such as pitching, networking and customer
discovery, but they actually executed the activities during the program. Furthermore,
“learning by doing” was one of the top three learning methods after analyzing the data.
What was also interesting to see was the consistency of Gibb’s (1993) enterprising
learning model with how the program participants behaved and felt after the program.
According to Gibb, “a combination of these three will arguably stimulate enterprising
behavior and associated skills and attributes.” Looking at the data, participants used
words and phrases like “confidence” to explain how they felt after the program. They
also exhibited behavior of them taking initiative and being consistent with the
enterprising behavior outcome that Gibb (1993) argued should exist when students learn
within an enterprising learning model environment.
Total Entrepreneurial Activity (TEA)
This study supports the outcome of Hernández-Sánchez, Sanchez-Garcia, Ward
Mayens, (2019) outcome which showed that entrepreneurial education programs have an
impact on total entrepreneurial activity. It also addresses the limitations of HernándezSánchez et al’s study of not being able to gauge enhanced attitudes and skills. Some
examples shared by the participants through this research are listed below.
Entrepreneurial activity:
–

Partnerships and collaborations with other participants

–

Sharing knowledge and teaching other entrepreneurs in Haiti,

–

Improving their businesses models or processes
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–

Launching their business

–

Obtaining funding

–

Acquiring domestic and international clients

Enhanced attitudes and skills
–

Learned or enhanced networking skills

–

Improved or learned how to pitch their ideas.

–

Increased confidence

–

Inspiration

–

Enhanced enterprising behaviors

Blind spots
The BEL Initiative program actually responds to the blind spots mentioned by
Gowreesunka and Seraphin (2016). After applying the Blakeley model (2007),
Gowreesunka and Seraphin created two categories of blind spots for entrepreneurship in
Haiti; visible and hidden. Hidden blind spots were no sense of community, no
dream/hope for entrepreneurs, well-being of locals not fulfilled, brain drain and nostalgia.
Visible blind spots included no financial support, feeling of insecurity, poor leadership,
and lack of education, and necessity entrepreneurship.
When considering Gowreesunka and Seraphin’s (2016) category of “hidden blind
spots” for entrepreneurs in Haiti, it is difficult to connect these attributes to the
entrepreneurs who took part in the program. This could possibly be due to the
participants being in a different environment from their norm during the program. For
example, the participants did not respond to questions with language consistent with the
“absence of a community, no dream/hope, brain drain and nostalgia”. Though at times,
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some mentioned the difficulties of navigating and building in the Haitian business
environment. The difficulty in seeing these could probably be tied to the program’s
objectives and participants' perception of the program’s purpose. The program does
emphasize that participants must return to Haiti to implement what they have learned.
Because of this, the program actually works against the “brain drain'' concept, and
therefore may attract those who have the intention of staying in Haiti, not those planning
to leave. The program participants also felt they gained a network which can lessen the
sense of them “not having a sense of community’. They also left the program with
confidence and a sense of empowerment which is on the other opposite end of the
spectrum of the “no dream/hope for entrepreneurs' ' the authors mentioned. A mixture of
the program objectives, not being in Haiti during the program, and the type of
entrepreneurs selected for the program could be the reason for these entrepreneurs not
expressing similar language or behavior consistent with Gowreesunka and Seraphin’s
(2016) hidden blind spots.
When looking at the visible blind spots, (no financial support for
SMEs/microbusiness, feeling of insecurity, poor leadership, and lack of education, and
necessity entrepreneurship), much of the data seems to support these blind spots when
participants discuss the difficulties of doing business in Haiti. Surprisingly, political
leadership was not a topic that was directly addressed during the interviews or common
in the data. It seems the blinds spots for the fellows may exist in Haiti, but through
connections and entrepreneurial programs, both hidden and visible blind spots can be
addressed because they create micro-environments where entrepreneurs can thrive.

107

Dead Capital
The findings of the research also support Hernando De’Soto’s concept of dead
capital. De Soto (2000) argues that the success of capitalism in the United States is due to
the strong legal structure and property systems instead of cultural differences. It is
difficult for other countries to replicate this capitalism in the U.S. because their systems
and legal system does not allow for people to realize the profits. This is the case of Haiti,
which was used as an example in De’Soto’s work. The data in this research gives
evidence of this. For example, not only is it difficult to get a business loan in Haiti, but
even if the loan is obtained, high interest rates make it difficult for entrepreneurs or
businesses to thrive. The infrastructure of the country makes it difficult for many
companies to easily maximize their potential. De’Soto (2000) uses real estate as an
example in his work to show how countries overlook their potential whereas the United
States’ system allows people to use their property as collateral to borrow credit or a loan
to expand their business, efforts or projects. Such systems are not well organized in Haiti
which gives entrepreneurs or people in general, less options on how to realize the
potential of an idea or business. In a sense, many of the businesses that could thrive in
Haiti, but don’t grow due to lack of access to capital, could be considered “dead capital”.
If companies are not able to leverage credit, loans, grants, etc, then it is difficult for small
companies to mature into conglomerate companies similar to Walmart, Amazon, or
Alibaba for example, overtime.
On the other hand, this does not mean that it is impossible to find funding to grow
a business in Haiti. It shows that entrepreneurs have to be more creative and take more
non-traditional routes than those commonly found in capitalist, developed countries like
108

the U.S. The participants of the program show this by explaining how they leveraged
their network, pitched their ideas, and participated in competitions. It also shows they can
leverage participation in programs like BEL Initiative to gain access to other resources.
Evaluating Entrepreneurship Programs
This study also confirms that evaluating a program's effectiveness does depend on
the objective of the program. It can be difficult to compare programs and say one is more
effective or better than the other if they are both aiming for different objectives. What
much of the literature lacked or failed to highlight, was the possibility of creating generic
models that can be applied to entrepreneurship programs based on metrics the researcher
or evaluator is looking to measure at the time. For example, there could be generic
models for measuring positive economic outcomes, participant satisfaction, learning
gains, business development outcomes, etc. Granted there may still be some alterations
needed in generic models to fit specific programs. However, these generic models can at
least be used as a guide for evaluating entrepreneurship programs based on their
objectives. Further research will need to be conducted to help design universal models
that are easily adaptable to different environments and program objectives.
The current research has clarified how Haitian entrepreneurs are affected by
entrepreneurial education provided by the BEL Initiative program, and what
entrepreneurs felt they were able to apply in Haiti from an American influenced
education. The study reveals that the program had a positive effect on Haitian
entrepreneurs who participated. Participants had behavioral changes, connected to
resources, expanded their network, and applied some of the knowledge, skills and advice
they received during the program. Although the education is highly influenced by U.S.
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business culture, entrepreneurs are able to apply most of the soft skills, theories, and
knowledge they acquire. However, the program could be more effective if program
administrators help participants apply education and resources received in a more
strategic way that helps navigate Haiti’s business environment more effectively.
I agree with the overall outcome of the data that was produced through this research.
Because the research was exploratory, it serves as part of a foundation for what needs to
be investigated further. The data comes from a reality of what entrepreneurs experience
every day in Haiti. I do consider that some of the data is perspective and can be
subjective. So, it is also taken in a sense that more research is needed to complement,
challenge, and build on this body of knowledge.
Limitations of the Study
There were some limitations identified in the study that were expected and
unexpected. One of the limitations was the number of female participants. The study only
had one female participant out of the 11 subjects who participated. Though the study was
not aiming to research differences in gender experiences, the diversity could have
possibly provided some insight if there were unique experiences between male and
female participants. The one female participant did discuss some perceptions and
experience as a woman in business in Haiti. However, there were no other females in the
study to corroborate those findings. There is also the limitation that this was a small
sample size in general, but large in comparison to those who participated in the program.
The program is still young which naturally limits the sample size. A larger sample size
could possibly provide new themes and develop the current themes of this study.

110

A second limitation was time constraint. Qualitative research can naturally take a long
time to gather data and analyze. A strategy to dive deeper into what entrepreneurs learned
would have required asking participants what they remembered from each topic. This
method would have taken much more time and would need a more defined method to
capture the data accurately. Though participants showed some of the topics they grasped
well by going in depth, it was difficult to capture other concepts and knowledge learned
since they were not directly asked or reminded of each topic.
Another limitation of the research was the disclosure that the study was part of the
researcher’s dissertation Though most participants seemed to view it as research, one
participant asked if the research was part of receiving a doctorate degree. This seemed to
be an indicator that the participant may have taken that into consideration when
answering the questions. All participants were interviewed by a separate researcher and
seemed to understand the purpose of the study, and that it would not negatively impact
them. However, another study not connected to a doctoral program could follow up to
ensure that the dissertation was not a factor in their responses.
Since this was a case study of the BEL Initiative program, many of the findings cannot
necessarily be applied to other entrepreneurial programs. However, some of the
information can be taken into consideration when evaluating or gathering information on
Haitian entrepreneurs, how they learn, and their experience with American influenced
entrepreneurship education.
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Recommendations for Future Research
Considering that this research was exploratory in nature, there are some
recommendations to build on the research, re-study, and/or challenge the findings. The
recommendations include:
1. Follow up participants seven to 10 years after program participation
2. Larger sample size
3. Comparison case studies of similar programs
4. Continue adding evaluation and assessment tools
The first recommendation continues the research in a longitudinal manner to
understand how the entrepreneurs have developed their skills and knowledge overtime.
For some of the participants, the program was their first formal setting where they were
taught about business and entrepreneurship. This future research does not need to
continue as exploratory but can include instruments that measure objective metrics like
the number of jobs created, revenue generated, and investments brought into the
country. Another recommendation would be to increase the sample size. As mentioned
earlier, there is the potential for themes to develop and add new data with more
participants. As the program continues to grow and more entrepreneurs participate, there
is naturally a larger pool of participants to recruit from. Further, there will be a higher
chance of more females participating in the study.
I would also recommend comparison case studies of the topic. Since case study
results do not necessarily translate as something that is generalizable, comparison case
studies of similar programs may be helpful. Because other exchange and entrepreneurial
programs may have different objectives, outcomes of participants from programs may
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vary. However, there may be some similarities that are worth studying, and activities that
may be useful for the improvement of programs.
This comparison case study recommendation leads to the recommendation of
researchers to continue adding evaluation tools that are easily adaptable and malleable to
other entrepreneurship programs. Some researchers (Azim & Kahtani, 2015; Henry et al,
2007) have noted that it is difficult to create evaluation models that are generalizable to
entrepreneurship programs. However, I propose that a variety of methods can be
compiled as a manual that can serve at least as a guide for evaluators. This can probably
be done using an open-source platform for researchers to freely provide some input and
continue building the discipline of entrepreneurship education.
Implications of the Study
The discipline of entrepreneurship education is still a young discipline that does
not necessarily have a standard amongst many institutions. As the discipline develops,
many different aspects are important to consider. With every discipline, certain
components can differ between countries when you consider culture, customs, language,
environment, and even how developed a country is. As entrepreneurship education
continues to evolve and develop, a standard should rise that can be adapted to different
environments. This research contributes to the foundation of exploring how organizations
who administer or organize entrepreneurship education programs, can strategically
improve the effectiveness of their curricula. A prime example is the U.S. Department of
State and the International Research & Exchanges Board who administer programs like
Mandela Washington Fellowship and Young Leaders of the Americas Initiative. These
programs serve many countries simultaneously in each program. However, taking a
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country's culture and environment into consideration when providing education can have
a greater impact. A strategy to achieve this would be to assign a designated educational
consultant to represent each country served. These individuals can meet annually to
discuss the impact of the education on participants from their country. This would allow
administrators and officials to dissect and address how the program can be adapted to
bring about more effectiveness. As discovered in this research, though participants of the
BEL Initiative found much of the information and exchange experiences useful, they
were also encouraged to use some strategies that were not conducive in Haiti. With this
knowledge, the program can properly adjust to address this issue.
This research serves for programs in K-12 settings and higher education
institutions as well. As U.S. based institutions develop exchange programs or teach
abroad, there is the importance for educators to take the extra step of exploring how the
information they provide will work in another environment or country. This makes the
information more valuable and applicable since students can learn how information or
methods work in different settings. This embodies the essence of international education
and contributes to a student becoming a global citizen.
The study also confirms the benefits undergraduate students can receive from
entrepreneurship education that Kauffman, (2008) alludes to. University administrators
and academicians can build the confidence of students by considering the creation of the
environment presented in the conceptual framework of this study. Some universities now
offer entrepreneurship courses as an option for students. However, it could also be an
option during their first year to help them gain more confidence throughout their
academic career. When considering the Gibb (1993) model where students feel they have
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ownership, simulate being in scenarios of uncertainty, and learn from an enterprise style
of teaching, they tend to take on enterprising behaviors which can open up creativity and
solution seeking behavior throughout their academic career and life.
The BEL Initiative staff and stakeholders can directly benefit from this study by
understanding the current effects of the program identifying areas that need improvement.
One aspect that should be addressed is the approach on how participants are taught to
raise capital or access funding. Being based in a first world country it is easy for
instructors to overlook that entrepreneurs in other countries might not have the same kind
of access to capital. A solution to this would be for the program to identify funding
opportunities available for entrepreneurs and assist them in preparing for the
opportunities. The list of opportunities can be those based in Haiti and outside of the
country. It is also an opportunity for the program to expand and provide access to capital
by creating a fund specifically for participants of the program, or entrepreneurs based in
Haiti. Further, the study shows that there are possibly other areas in the curricula that
need to have a Haitian-problem based approach.
Outside of those who provide the education, one of the most important
beneficiaries of this study are the entrepreneurs who take part in the BEL Initiative
program. These participants decided to invest in their own education, share the
knowledge, and develop their communities. They are also the future leaders of Haiti who
will help shape what education looks like and how to collaborate with other countries to
have a global impact.
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Conclusion
This research set out to explore what effects entrepreneurship education had on
participants of the BEL Initiative program. With 11 entrepreneurs participating in the
study through semi-structured interviews, we were able to retrieve data and break them
down into codes. The codes were then narrowed down into five themes that show what
affects the education and experience had on the entrepreneurs. Further, the study set out
to explore what information, theories, methods, and skills learned from the program were
applicable in Haiti based on the entrepreneurs’ perception and experience. The research
found that most of the information, concepts and skills learned from the program are
applicable and adaptable in Haiti. The topic that seemed more difficult to implement in
Haiti was “raising capital”. The effect that the education and experience the BEL
Initiative program seem to have on the entrepreneurs were a stronger network and
connection to resources and cultural exchange and connection to related cultures from the
African diaspora, The research also found that exposure learning, learning by doing, and
advice were the most effective ways the entrepreneurs learned. Moreover, the way they
felt during and after the program led to enterprising behavior and actions.
This research encourages me as someone in the entrepreneurship education
ecosystem in Haiti, to continuously work on improving the contributions being made in
this space. Haiti naturally has a special place in my life because it is part of my heritage.
However, this research constantly reminded me that there is a global perspective, history,
and future that we must keep in mind if we want to positively impact humanity.
Entrepreneurship is important because it fosters an environment of creativity and problem
solving simultaneously. These factors are what have created great and powerful nations
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like the United States. Therefore, it is important that we nurture individuals and enrich
environments that allow enterprising people to create and solve problems in their own
communities. It is my hope and intention that research continues on this topic, and related
matters. But more importantly, that action is taken to build on top of research. This study
is only the beginning and a seed of what it will take to help develop other underdeveloped
nations in our lifetime.
Dissemination
The researcher will take action to share the findings of this research with
institutions both in Haiti and the United States who are active in the Haitian
entrepreneurship ecosystem. These institutions can include, but are not limited to,
colleges and universities who provide EE to foreign entrepreneurs through summer
programs such as Georgia State University, Georgia Institute of Technology, University
of Iowa and many others. Haitian American Chambers of Commerce may also find such
information helpful to understand how what resources and opportunities they can provide
or take advantage of in the ecosystem. Incubator and accelerator programs such as Alpha
Haiti, and non-profit organizations may find the educational and resource aspect of
importance for modeling and strategizing. Further, the U.S. State Department, who lead
several exchange programs, could utilize this study to consider how the education can be
more effective. Moreover, a presentation copy of findings to members of the BEL
Initiative team members, board of the Georgia Haitian-American Chamber of Commerce,
Inc, and alumni of the program, should be provided to continue with the development of
the program. Other possible avenues of disseminating the results of this study will be in
peer-reviewed journals such as Journal of Entrepreneurship Education, Handbook of
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Entrepreneurship Research, Journal of Economic and Sustainable Development,
Entrepreneurship Theory and Practice, and Caribbean Studies. A copy of this dissertation
will also be available in the Columbus State University library.
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Appendix A
First Recruitment E-mail and Letter
RECRUITMENT LETTER FOR RESEARCH INTERVIEW

Dear BEL Initiative Alumnus/nae
My name is Ronald Cetoute, and I am a doctoral student in the Ed.D program (Higher
Education track) in the College of Education and Health Professions (COEHP) at
Columbus State University, Columbus, Georgia. The purpose of my research is to study
the effects of entrepreneurship education provided by the BEL Initiative program. The
findings from my research would provide useful information on understanding the needs
of Haiti-based entrepreneurs and how programs like BEL Initiative can improve. The
study has already been approved by the Columbus State University Review Board.
You are being asked to voluntarily participate in this proposed research study because
you participated in the BEL Initiative program in the year 2017, 2018 or 2019. The study
will take place through a zoom interview if you choose to participate. The interview is
expected to last from 20 to 25 minutes. Another participating researcher, Geordache
Michel, M.ED., will conduct your interview. Your participation is voluntary, and you can
withdraw at any time.
All data collected from the interviews will be aggregated and analyzed. Demographic
data (age, level of education, gender, employment status) will be collected during the
interview. No individual level-data will be published. Data collected from this project
could be used in future research projects. Your identity will remain anonymous and will
not be made known to any outside party. PLEASE RESPOND BY MARCH 15, 2021
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If you are interested, please
1. Click on this link to select a day and time
https://www.signupgenius.com/go/9040E49AFAF2DA7FC1-research
2. Attached to this email, you will find an informed consent form. Please provide an
electronic signature using adobe pdf, or print, hand sign, and return the signed
document via email to cetoute_ronald@columbusstate.edu
Sincerely,
Ronald Cetoute
Doctoral Candidate
College of Education and Health Professions
Columbus State University
Columbus, Georgia
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Appendix B
Second Recruitment E-mail and Letter
FOLLOW-UP RECRUITMENT LETTER FOR RESEARCH INTERVIEW
Dear BEL Initiative Alumnus/nae
My name is Ronald Cetoute, and I am a doctoral student in the Ed.D program
(Higher Education track) in the College of Education and Health Professions (COEHP) at
Columbus State University, Columbus, Georgia. The purpose of my research is to study
the effects of entrepreneurship education provided by the BEL Initiative program. The
findings from my research would provide useful information on understanding the needs
of Haiti-based entrepreneurs and how programs like BEL Initiative can improve. The
study has already been approved by the Columbus State University Review Board.
You are being asked to voluntarily participate in this proposed research study because
you participated in the BEL Initiative program in the year 2017, 2018 or 2019. The study
will take place through a zoom interview if you choose to participate. The interview is
expected to last from 20 to 25 minutes. Another participating researcher, Geordache
Michel, M.ED., will conduct your interview. Your participation is voluntary, and you can
withdraw at any time.
All data collected from the interviews will be aggregated and analyzed.
Demographic data (age, level of education, gender, employment status) will be collected
during the interview. No individual level-data will be published. Data collected from this
project could be used in future research projects. Your identity will remain anonymous
and will not be made known to any outside party. PLEASE RESPOND BY MARCH
15, 2021
If you are interested, please
1. Click on this link to select a day and time
https://www.signupgenius.com/go/9040E49AFAF2DA7FC1-research
2. Attached to this email, you will find an informed consent form. Please provide an
electronic signature using adobe pdf, or print, hand sign, and return the signed
document via email to cetoute_ronald@columbusstate.edu
Sincerely,
Ronald Cetoute
Doctoral Candidate
College of Education and Health Professions
Columbus State University
Columbus, Georgia
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Appendix C
Informed Consent Form in English
INFORMED CONSENT LETTER FOR RESEARCH INTERVIEW

Dear BEL Initiative Alumnus/nae,
The purpose of this project is to understand what past participants of the BEL
Initiative program have experienced and learned from the education they received. The
study also explores what learned business concepts, theories, and knowledge were
program participants able to apply in Haiti's business environment. The research will
include a virtual video interview using the zoom platform. The interview will be recorded
to allow the researcher to review. Interviews can last up to an hour. The interview
recording will only be used for this study. The risks and discomforts involved in this
study are low. If you are not comfortable with a question, you have the right not to
answer. Some of the benefits of this study include improving education curriculum for
entrepreneurs in Haiti, gain a better understanding of needs of Haitian entrepreneurs,
improving the BEL Initiative program, provide official research for other international
and Haiti based organizations looking to improve education and entrepreneurship in
Haiti.
Due to Ronald Cetoute’s supervisory position in the BEL Initiative program, a
separate investigator, Geordache Michel, will conduct interviews to avoid bias responses
and conflict of interest. Geordache will also assist transcriptions of the data. Dr. Parul
Acharya, a co-investigator and advisor will also participate in analyzing the data to help
reduce bias from the principal investigator, Ronald Cetoute.
Participation is voluntary and refusal to participate will involve no penalty or loss
of benefits to which participants are otherwise entitled. Participants may discontinue
participation at any time for any reason and without any questions and without any
consequences. There are no foreseeable risks to the participants. Demographic data (age,
level of education, gender, employment status) will be collected during the interview. All
the electronic copies of informed consent forms and interview recordings would be stored
in password-protected computers within the project research personnel's office located in
the workplace. Data will be kept secure for one year, and then destroyed by deleting
electronic copies of the consent forms and interview recordings from the PI’s and Co-PI’s
hard drive after the research project is complete. No personal information (i.e., addresses,
phone numbers, email addresses, social security numbers) will be collected. All data
collected from the interviews will be aggregated and analyzed. No individual level-data
will be published. Data collected from this project could be used in future research
projects. Your identity will remain anonymous and will not be made known to any
outside party. The only people who will have access to the data collected will be
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individuals on the research team which include the primary investigator, co-investigators,
and the interviewer.
As a thank you, your name will be automatically entered into a drawing to win
$50.00 USD upon completion of the interview. The winner will be announced via email.
For additional information about this research project, you may contact the Principal
Investigator, Ronald Cetoute at 850.212.2740 or cetoute.ronald@columbusstate.edu. If
you have questions about your rights as a research participant, you may contact
Columbus State University Institutional Review Board at irb@colubusstate.edu.
I have read this informed consent form. If I had any questions, they have been answered.
By selecting “I agree”, I provide my consent to participate in the study.
Please mark one selection below
___I agree
___I do not agree
________________________________________________
Print First & Last Name

Signature

Date

Contact person:
Ronald Cetoute
Doctoral Candidate
College of Education and Health Professions
Columbus State University
Columbus, Georgia
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Appendix D
Informed Consent form n Haitian-Creole
Fòm enfòmasyon ak konsantman

Bonjou BEL Ansyen,
Nap mande ou pou Patisipe nan yon pwojè rechèch ke Ronald Cetoute, ki se yon elèv nan
depatman edikasyon pwofesè, lidèchip ak konsèy (Department of Teacher Education,
Leadership and Counseling) nan Columbus State University ap fè. Pwofesè nan komite
sipèvizyon an se Doktè Parul Acharya. Objektif pwojè saa se pou konprann ki eksperyans
ak kisa ansyen patisipan nan pwogram BEL Initiative yo te aprann a pati edikasyon ke yo
te resevwa. Etid lan ap eksplore ki konsèp, teori, ak konesans biznis ke patisipan yo te
aprann, epi ke yo te aplike nan anviwonman biznis Ayiti an. Rechèch lan ap enkli
entèvyou videyo vityèl kote ke nou ap itilize platfòm Zoom. Entèvyou yo ap anrejistre
pou ka pèmèt rechèchè an fè revizyon. Entèvyou yo ka dire jiska inèdtan. Nap itilize
anrejistreman videyo saa pou rechèch saa selman. Risk ak malèz ki ka rice nan rechèch sa
a minim. Si ou pa konfòtab ak yon kesyon, Ou gen dwa pou pa reponn li. Kèk nan
benefis rechèch saa:
-Amelyorasyon plan edikasyon antreprenarya pou antreprenè an Ayiti yo.
-Gen yon pi bon konpreyansyon sou bezwen antreprenè Ayisyen yo.
⁃Amelyorasyon pwogram BEL Initiative lan.
⁃Bay yon rechèch ofisyèl pou òganizasyon entènasyonal ak sa ki Ayiti yo kap chache pou
yo amelyore edikasyon ak antreprenarya an Ayiti.
Akoz pozisyon sipevize Ronald Cetoute genyen nan pwogram la, yon lot envestigate,
Geordache Michel, pral fe entevyou yo pou evite repons bias ak entere konfli. Geordache
ap ede tak transkripsyon done yo. Dr. Parul Acharya, yon ko-envestigate ak konseye ap
patisipe tou nan analize done yo pou ede diminye bias soti nan envestigate direkte a,
Ronald Cetoute.
Patisipasyon ou nan etid rechèch saa volontè. Ou ka kite rechèch lan a nenpòt ki moman
e retrè ou an pap gen okenn penalite e ou pap pèdi okenn benefis. Pa gen okenn risk ki
pwevwayab pou patisipan yo. Done demografik (laj, nivo edikasyon, seks, estati travay)
yo pral kolekte pandan entevyou a. Tout kopi yo elektwonik nan fom konsantman enfome
ak anrejistreman entevyou ta dwe estoke nan odinate modpas-pwoteje nan biwo rechech
pesonel la ki sitiye nan espas travay la. Done yo pral kenbe sekirite pou yon ane, ak Le sa
a, detwi pa efase enfomasyon elektwonik ki sou odinate PI a ak Co-PI a l apre pwoje
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rechech la konple. Pa gen enfomasyon pesonel (setadi, adres, nimewo telefon, adres imel,
nimewo sekirite sosyal) yo pral kolekte. Tout done yo kolekte soti nan entevyou yo pral
agrandi ak analize. Pa gen okenn nivo endividyel-done yo pral pibliye. Done kolekte nan
pwoje sa a ta ka itilize nan pwoje rechech nan lavni. Idantite ou ap rete anonim epi yo
pap pataje li ak nenpot pati deyo. Pou montre apresyasyon nou, Apre ou finn fè entèvyou
an, nap mete non ou nan yon tiraj kote ou ka genyen 50$. Nou ap anonse moun ki genyen
an pa imèl. Si ou bezwen enfòmasyon adisyonèl sou rechèch saa, ou ka kontakte
envestigatè prensipal lan, Ronald Cetoute nan 850.212.2740 oubyen sou
cetoute_ronald@columbusstate.edu . Si ou kesyon sou dwa ou kòm yon patisipan nan
rechèch lan, ou ka kontakte Columbus State University Institutional Review Board nan
irb@columbusstate.edu .
Mwen li fòm konsantman an. Si mwen gen okenn kesyon, yo reponn yo. Lè mwen
chwazi "Mwen dakò", mwen bay konsantman mwen pou patisipe nan etid la.
Tanpri make yon seleksyon anba a
___Mwen dakò

___Mwen pa dakò

________________________________________________
Non ou
________________________________________________________________________
______
Siyati
Dat

Ronald Cetoute
Doctoral Candidate
College of Education and Health Professions
Columbus State University
Columbus, Georgia
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Appendix E
Research Interview Guide and Questions
RESEARCH INTERVIEW GUIDE
Research Topic: The Effects of Entrepreneurship Education on Haitian Entrepreneurs of
the BEL Initiative Program
Introduction
Thank you for agreeing to participate in this study. We are interviewing you to better
understand how entrepreneurs were affected, and their experience in the BEL Initiative
program. We also want to understand your experience and thoughts of how BEL program
education or experiences worked in Haiti. There are no right or wrong answers to your
questions. We are interested in your own experience.
Your participation in this study is voluntary and will not affect any relationship you have
with the program or the BEL team members. With your permission, I would like to
record the interview because I don’t miss any of the responses. Your personal
information will be de-identified in the study meaning that any information that can
identify you such as your name, business name age, will be removed from the research
paper. Only the research team will have access to your personal information. We will
only identify you if you give us written permission. You may decline to answer any
questions or stop the interview at any time. Are there any questions about what I just
explained?
The interview will be in English, but please feel free to answer any of questions in
Haitian-Creole if it will help you express your answer better. You may also ask me to
repeat a question in creole if you don’t understand. (You may say this in creole as well)
May I start recording?
(If it’s already on) may I continue to record?
Demographic Questions:
• Can you provide your full name?
• How old are you?
• What is your educational level? (e.g. high school, some college, master’s degree)
• What is your employment status? (e.g. self-employed, employed, unemployed)
Classroom Learning Questions
• What year did you participate in the BEL Initiative program?
• What are some of the topics that you remember being taught?
• Reviewing the itinerary, what are some things you remember learning in the
classroom that stood out to you and why?
• What are some concepts, methods, theories, or information taught that you feel
did not apply to the business environment in Haiti?
• What are some concepts, methods, theories, or information taught you feel did
apply to the business environment in Haiti?
Exposure Learning
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•
•
•
•

What were some of the places you remember visiting?
Tell me about some of the site visits that were most relatable to you and why
What are some things you learned through the site visits?
How was your experience interacting with people from different cultural
backgrounds?

Learn by Doing
• How do you think the business pitching preparation helped you?
• If you can remember the networking activity, what did you learn from it?
(exclude 2017 participants)
• What are some things learned from your experience in the program that you
applied when you returned to Haiti?
• What are some ways you felt the program did and did not prepare you for when
operating a business in Haiti?
• Were there any resources you felt were important that you connected with by
participating in the program? For example (potential investors, partnerships,
people, suppliers, etc..), If so, explain.
• Overall, how would you describe your experience in the BEL Initiative program?
• What do you feel you walked away with?
Is there anything that I didn’t ask that you would like to share?
Thank you for taking the time to do this interview. Feel free to let me know if you
have any questions later. Also, remember that we will enter you into the drawing to
win $50 cash USD.
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Appendix F
Approval of Institutional Review Board Research Application
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